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Autism and Boy Scouts


According to estimates in 2010, autism affects approximately 1
out of 150 children born in America, with the majority of them
being boys. The Boy Scouts of America is the nations largest youth
organization. This publication was created to give information to
parents of autistic children considering if Scouting is right for
their child and for Scout Leaders and Volunteers (Scouters) who
have autistic children in their unit. This page was created by a
volunteer for the BSA who is the parent of a child diagnosed with
ASD/PDD-NOS. This publication is not affiliated with BSA and does
not speak on behalf of  BSA nor any Autism related
organization. Opinions expressed in this publication are those of
the author. Contact your local Council Office for official
communications of The Boy Scouts of America.  Items may be
reproduced and used locally by Scouting volunteers for training
purposes consistent with the programs of the Boy Scouts of America
(BSA) or other Scouting and Guiding Organizations.



This publication is a Ebook version of the website done by the
author as part of his Woodbadge ticket (SR-1014, Owl Patrol) More
information can be found at the website:

https://sites.google.com/site/autismandboyscouts/










Part 1

Information for parents








Scouting can help autistic children in many ways. Scouting
is generally a group activity and can help an autistic child learn
peer related social and communication skills. Scouting can also
help teach an autistic child the safe way to do many activities
that they will be useful throughout their lives including first
aid, cooking, team work, personal fitness and personal management.
Many of the activities are physical in nature and focus on nature
and camping. The physical activities are designed to be
challenging, but not impossible for any youth to complete.
Advancement and recognition are a strong part of scouting, but are
set on an individual pace. It's not a race and not a competition.
Scouting encourages youth to reach difficult, but attainable goals.
This can help foster a sense of accomplishment and give kids
something to be proud of. Many sports and other extra-curricular
activities are not suited for autistic children for a variety of
reason but Boy Scouts is open to all boys, with or with out
disabilities, and will make every effort to accommodate Scouts with
disabilities and special consideration can be given to
scouts who are physically unable to complete a requirement due to
disability. However, a scout must be able to communicate in some
way with the members and leaders of his unit. While
there are units composed exclusively of Scouts with disabilities,
experience has shown that Scouting works best when such boys are
"mainstreamed" — included in a regular patrol in a regular pack,
troop, team or crew. Whatever type of Troop your son joins, you
need to talk to the Leaders and tell them the specifics about your
son and discuss any special needs or considerations. Let the
leaders know any information that you think will be helpful for the
scoutmaster in regards to safety and communicating.



You can talk to your local Scout Council office and go to meetings
for different units to find out more about what scouting can offer.
Information about locating your local Scouting Council and Units
can be found at beascout.scouting.org. Go to
Meetings for several different units to find a unit that is right
for your son. Talk to the Scouts and the Adults to get a feel for
each unit and pick a unit that you and your son are comfortable
with.



More information on the benefits of Scouting for children diagnosed
with ASD and how the BSA strives to make Scouting as safe and
possible can be found below.








Basic information about the Boy Scouts of
America


What is Boy Scouts?

The Scouting movement was founded by Lord Baden-Powell
in 1907 in England. Boy Scouts
of America was founded in 1910 and is the largest youth
organization in the country; and is part of the World Scouting
Movement, which is the largest youth organization in the world. The
mission of the Boy Scouts of America is to prepare young people to
make ethical and moral choices over their lifetimes by instilling
in them the values of the Scout Oath and Scout Law.
Since its founding in 1910, the Boy Scouts of America has had
fully participating members with physical, mental, and emotional
disabilities. The first Chief Scout Executive, James E. West, had a
disability. At age 7, his mother passed away and he was sent to an
orphanage. Here it was discovered that he had an incurable disease
in one leg that crippled him for life.



"Scouting is a Game with a Purpose" - Lord Robert
Baden-Powell 



The purpose of Scouting is to make better citizens, citizens who
are self reliant, and know how to work as both a leader and
follower. Safety is emphasized in all activities but the purpose is
always to teach the Scouts valuable skills while having fun.
Scouting is for any boy from age 7 till 18. Venture Scouts is open
to any Boy or Girl aged 14-21. 



The Boy Scouts of America is
divided up into 4 different Programs: 

Cub
Scouts

(Click 
here for information on Cub Scouts.)


	Motto: Do Your Best

	For boys in first grade through fifth grade (or seven
through 10 years of age)

	2009 membership, packs, and leaders:

	232,075 Tiger Cubs (first grade)

	769,777 Cub Scouts (second and third grades)

	633,099 Webelos Scouts (fourth and fifth
grades)

	1,634,951 total Cub Scouts

	49,037 Cub Scout packs

	465,106 Cub Scout leaders







Boy
Scouts

(Click 
here for information on Boy Scouts.)


	Motto: Be Prepared

	Slogan: Do a Good Turn Daily

	For boys who are 11 through 17 years of age, or have
earned the Cub Scouting Arrow of Light award and are at least 10
years old, or have completed the fifth grade and are at least 10
years old

	Ninety-five percent of all Boy Scouts participated in Cub
Scouting at some time.

	2009 membership, troops, and leaders:

	838,080 Boy Scouts

	40,977 Boy Scout troops

	510,460 Boy Scout leaders







Varsity
Scouting


	For young men 14 through 17 years of age

	Built on five program fields of emphasis:

	Advancement

	High adventure

	Personal development

	Service

	Special programs and events





	2009 membership, teams, and leaders:

	60,240 Varsity Scouts

	8,522 Varsity Scout teams

	23,027 Varsity Scout leaders







Venturing

(Click 
here for information on Venturing.)


	For young men and women 14 (and have completed the eighth
grade) through 20 years of age

	2009 membership was 257,361 Venturers:

	32 percent of 2009 membership was female.

	19,752 Venturing crews

	64,360 Venturing leaders


















The Benefits of the Scouting Method


Socialization

As every autistic child is different, after joining a
unit, be sure to get together with the units leaders to let them
know the specifics of your child. You are always free to observe
any Scout activity that your child is involved in.


Boy Scouts at any level always involve group activities.
This will give a chance for autistic scouts to gain both valuable
skills in communication, but true friends as well.


Cub Scout
Meetings


Cub Scouting is a program of the Boy Scouts of America.
However, they are entirely different programs: Cub Scouting is a
family-oriented program designed specifically to address the needs
of younger boys.

Cub Scouts meet in their dens once each week, and a pack
meeting is held for all Cub Scouts and their families once a month.
Beyond that, it depends on the den and pack: a den may hold a
special activity, such as a service project or visit to a local
museum in place of one of the weekly meetings or in addition to the
weekly meetings. Likewise, a pack may conduct a special event such
as a blue and gold banquet as an additional event, rather than a
substitute for its monthly pack meeting.

Cub Scout den meetings are intended to be an activity for
the individual boys. They are not a family activity, and the
presence of parents can be a distraction. However, parental
involvement is not forbidden and all meetings should be open to
your participation. If you would like to be present at a den
meeting, ask the den leader in advance so that the leader can plan
a way for you to observe or participate in an unobtrusive
manner,

Boy Scouts
Meetings


Boy Scout Troops are boy led and function by the patrol
method. 

The patrol is a group of Scouts who belong to a troop and
who are probably similar in age, development, and interests. The
patrol method allows Scouts to interact in a small group outside
the larger troop context, working together as a team and sharing
the responsibility of making their patrol a success. A patrol takes
pride in its identity, and the members strive to make their patrol
the best it can be. Patrols will sometimes join with other patrols
to learn skills and complete advancement requirements. At other
times they will compete against those same patrols in Scout skills
and athletic competitions.

The members of each patrol elect one of their own to serve
as patrol leader. The troop determines the requirements for patrol
leaders, such as rank and age. To give more youths the opportunity
to lead, most troops elect patrol leaders twice a year. Some may
have elections more often.

Patrol size depends upon a troop's enrollment and the
needs of its members, though an ideal patrol size is eight Scouts.
Patrols with fewer than eight Scouts should try to recruit new
members to get their patrol size up to the ideal number.

The Senior Patrol leader who is a Scout elected by elected
by the Troop, runs all troop meetings, events, activities, and the
annual program planning conference.and also is in charge of the
Patrol Leaders' Council (PLC) meetings.

The patrol leaders' council is made up of the senior
patrol leader, who presides over the meetings; the assistant senior
patrol leader, all patrol leaders, and the troop guide. The patrol
leaders' council plans the yearly troop program at the annual troop
program planning conference. It then meets monthly to fine-tune the
plans for the upcoming month.

The varied level of social interaction in large and small
groups can help an autistic child learn social skills and pick up
on communication skills that could be difficult in a classroom
setting. Many of the leadership rolls in Boy Scouts are well suited
for some autistic children, this will give them a chance to
interact with others in a leadership role and can give them a
feeling of pride and accomplishment. Participating in service
projects helping others can lead to increased understanding of
empathy in autistic youth. 

Self Esteem

Scouting, whether Cub Scouts, Boy Scouts, Venturing, or
Varsity, all have rank advancement and recognition. The path from
Tiger Cub to Eagle Scout is a filled with many challenges, but they
are not impossible to overcome. The Scouting program gradually
pushes autistic children out of their comfort zones, physical,
mentally and emotionally, and can be a life-transforming
experience. In Scouting, autistic children will have to learn to
overcome their resistance to doing new things that require
tremendous effort, as well as acquire new knowledge and skills.
Their amenability to being taught will stand them in good stead in
other areas of their lives.

Most importantly, in the long term, Scouting program can
ultimately instill discipline in autistic children. Along the way,
they will discover that they can accomplish challenging things that
many including themselves had thought were beyond their
capabilities. This realization will provide a powerful boost to
their self-esteem, which will motivate them to continue to strive
for progress.

Scouting has a unique value for autistic children by
enabling them to overcome their sensory difficulties; improve their
understanding of verbal communication; as well as promote
discipline and self-esteem. These factors serve as a strong
motivator for parents to have their autistic child join the
BSA.

Wandering

One of the leading causes of injury or death for autistic
children is Wandering. Boy Scouts teach many of the safety skills
needed to help mitigate against these risks. Swimming, first aid,
proper preparation, wilderness safety and survival, and many other
activities, will help an autistic child learn the appropriate ways
to enjoy and explore the world around him safely. They will learn
the benefits and importance of the "Buddy System" and how to avoid
getting lost; and what the approriate thing to do is if they are
lost. Many Summer Camps offer swimming lessons for beginners, as
well as teaching the more advanced Swimming Merit Badge. The BSA
has numerous safety protocols that must be observed concerning all
levels of aquatic activity and has an amazingly low number of
aquatic related injuries because of this. If your son is in a Scout
unit and prone to wandering, be sure to inform Unit Leaders so that
they can plan accordingly.










Scouting Activities


Activities

The Boy Scouts engage in many different activities. A lot
of the activities are related to camping, physical activity and
nature, but not all of them. Most activities are related directly
to rank advancement or other sorts of recognition, such as merit
badges, belt loops, and activity pins. Advancement is the process
by which youth members of the Boy Scouts of America progress from
rank to rank in the Scouting program. Advancement is simply a means
to an end, not an end in itself. Everything done to advance and
earn these ranks, from joining until leaving the program, should be
designed to help the young person have an exciting and meaningful
experience.



Education and fun are functions of the Scouting movement, and they
must be the basis of the advancement program. A fundamental
principle of advancement in Boy Scouting is the growth a young
person achieves as a result of his participation in unit program.
Boy Scout advancement is a four-step process: The Boy Scout learns,
the Boy Scout is tested, the Boy Scout is reviewed, and the Boy
Scout is recognized.



Reviewing the different requirements for various ranks and awards
can give you a good idea of what scouting offers as well as the
numerous skills that an autistic child can learn that many people
take knowing for granted. There are over 120 different Boy Scout
Merit Badges and dozens of Cub Scout recognition hoops and pins
covering almost every topic imaginable. As many autistic youth have
fixations on specific topics, they will be pleased that there is
most likely a related topic used in a Scouting award.



Cub Scouts and Webelos



The Cub Scout Program has two basic features, Rank
Advancement, and the Academics and
Sports Program.

The first badge all Cub Scouts earn, regardless of age, is
the Bobcat Badge.
After earning the Bobcat Badge,
they proceed to work on advancement specific to their age level. As
part of these requirements, they must learn the Cub Scout
Promise, the Law of the Pack, and the Cub Scout
Motto.

Cub Scouts joining as First Grade boys enter the Tiger Cub
Program. Tiger Cubs, complete Achievements
to earn the Tiger Cub Badge, and complete Electives
to receive Tiger Track Beads to wear from a belt emblem. A new
Tiger Cub Handbook was issued in the summer of 2001. Some minor
changes took effect in June 2006, including dropping the former
"Tiger Cub Motto" which was replaced by the Cub Scout Motto, and
the requirement that Tiger Cubs earn the Bobcat Badge BEFORE the
Tiger Cub badge, instead of after that badge.

In the Second Grade, Cub Scouts work toward the Wolf Badge,
then toward a Gold Arrow
Point and one or more Silver Arrow Points The requirements for
these badges are found in the Wolf Cub Scout Book.

In the Third Grade, Cub Scouts work toward the Bear Badge,
then they, too, work toward earning a Gold Arrow
Point and Silver Arrow Points. The requirements for these
badges are found in the Bear Cub Scout Book.

The Webelos Program is a two year program for Fourth and
Fifth Grade Boys.  In both years, they work toward earning
Webelos
Activity Badges in twenty different areas, arranged in five
groups. Fourth Grade Boys work toward the Webelos
Badge. After earning the Webelos Badge. Fifth Graders, after
earning the Webelos
Badge, earn the Arrow of
Light. In addition to the two rank badges, after earning the
Webelos Badge, boys work toward the Compass
Point Emblem and Metal Compass Points as they earn additional
Activity Badges.

Cub Scout Ranks

Cub
Scout Academic Program

Cub Scout Sports Program

Special Opportunities for Cub Scouts

Webelos
Activity Badges

Arrow of
Light



Boy Scouts



Advancement from Scout to Eagle is the focus of the Scouting
experience and is explained in the Boy Scout Handbook. Scouts are
encouraged but not pushed to advance. The PLC (Patrol Leaders
Council) and troop leaders are responsible for and do provide
advancement opportunities. However, in keeping with the goal of
instilling initiative, self-reliance, and in keeping with BSA
policy, each individual Scout is responsible for completing
advancement requirements and for maintaining a complete and
accurate advancement record. While the troop leaders maintain
advancement records, and every attempt is made to keep them
accurate and up to date, the Boy Scout Handbook is the best-written
record the Scout can have.



Tenderfoot to First Class. The goal set by BSA is for the scout to
achieve the rank of First Class in one year. This means progressing
through Basic Scout,
Tenderfoot
and Second Class
ranks to the rank of First
Class.  This is an obtainable goal if the scout will stay
active, which means attending most meetings and campouts. Boys who
have earned their “Arrow of Light” in Cub Scouts should be ready to
quickly test out on their Basic Scout rank and then set their
sights on the Tenderfoot rank before summer camp. Summer camp is
the best way to complete many of the Second Class and First Class
rank requirements. Review the requirements for these badges and
periodically ask your son how he is doing. It is most important to
make sure he beings his Scout Handbook to each meeting and campout,
as it is the best way we can keep track of his advancement.
Most of the requirements for earning Scout, Tenderfoot,
Second and First Class ranks revolve around preparing our Scouts to
be self-reliant, self-confident and safe on campouts and other
outings. They will learn personal skills, group skills via the
Patrol Method and teamwork within the Patrol. During this time the
educational focus is generally on the Scout and his
Patrol.


After obtaining the First Class rank a
scout works on Star,
Life
and finally Eagle,
During this time the focus changes. It is now time to focus on the
Troop, community and nation. It is time to start learning about
Leadership. It is also time for the speed of advancement to slow
down. BSA subtly illustrates this by placing minimum time
requirements on the advancement process, by requiring the Scout to
serve in positions of responsibility in the Troop for a specified
period of time. Star: 4 months. Life: 6 months. Eagle: 6 months.
BSA also places additional emphasis on Service to others by
requiring the Scout to perform service to others via service
project(s) that must be approved by the Scoutmaster prior to
starting. Star: 6 hours (min). Life: 6 hours (min) Eagle: Not
specified, but 40 hours (min) is an appropriate estimate. Scouts
are also required to earn merit badges to advance Star: 6 merit
badges, including 4 from the
required list for Eagle. Life: Earn 5 more merit badges (so
that you have 11 in all), including any 3 more from the required
list for Eagle. Eagle: 10 merit badges (so that you have 21 in all)
including the remaining 6 from the required list for Eagle



The Positions of Responsibility from Star to Eagle must be three
separate positions, each more challenging than the one before. Once
the Scout has completed his position of responsibility for Eagle,
he is ready to demonstrate his leadership abilities by leading
others in the execution of his Eagle Leadership Service Project. It
is now time for the Scout to bring all of his scouting knowledge
and leadership training into focus on a single and significant
service project for his school, church or community.



Boy Scout Ranks

Merit Badges

Alternate
Requirements for Scouts with disabilities











Youth Protection



The Boy Scouts of America places the greatest importance
on creating the most secure environment possible for our youth
members. To maintain such an environment, the BSA developed
numerous procedural and leadership selection policies and provides
parents and leaders with resources for the 
Cub Scout, 
Boy Scout, and 
Venturing programs.



Leadership
Selection

The Boy Scouts of America takes great pride in the quality
of our adult leadership. Being a leader in the BSA is a privilege,
not a right. The quality of the program and the safety of our youth
members call for high-quality adult leaders. We work closely with
our chartered organizations to help recruit the best possible
leaders for their units.

The adult application requests background information that
should be checked by the unit committee or the chartered
organization before accepting an applicant for unit leadership.
While no current screening techniques exist that can identify every
potential child molester, we can reduce the risk of accepting a
child molester by learning all we can about an applicant for a
leadership position—his or her experience with children, why he or
she wants to be a Scout leader, and what discipline techniques he
or she would use.

Effective
June 1, 2010



	Youth Protection training is required for all BSA
registered volunteers, regardless of their
position.

You do not have to be a registered member or have a member ID to
take Youth Protection training.





	To take Youth Protection training go to MyScouting.org and create an
account.

	From the MyScouting.org portal, click on E-Learning and
take the Youth Protection training.

	Upon completion, you may print a certificate of
completion to submit with a volunteer application or submit the
completion certificate to the unit leader for processing at the
local council.

	When your volunteer application is approved, you will
receive a BSA membership card which includes your member ID number.
After you receive your membership card, log back into MyScouting,
click on My Profile and update the system by inputting your member
ID number. This will link your Youth Protection training records,
and any other training, in MyScouting to your BSA
membership.




	New leaders are required to take Youth Protection
training before submitting an application for registration. The
certificate of completion for this training must be submitted at
the time the application is made and before volunteer service with
youth begins.

	Youth Protection training must be taken every two
years. If a volunteer’s Youth Protection training record is not
current at the time of recharter, the volunteer will not be
reregistered.

	View more information about this change in 
English and 
Spanish .



Barriers
to Abuse Within Scouting

The BSA has adopted the following policies to provide
additional security for our members. These policies are primarily
for the protection of our youth members; however, they also serve
to protect our adult leaders from false accusations of
abuse.


	Two-deep leadership. Two registered
adult leaders or one registered leader and a parent of a
participant, or other adult, one of whom must be 21 years of age or
older, are required on all trips and outings. The chartered
organization is responsible for ensuring that sufficient leadership
is provided for all activities.

	No one-on-one contact. One-on-one
contact between adults and youth members is not permitted. In
situations that require personal conferences, such as a
Scoutmaster's conference, the meeting is to be conducted in view of
other adults and youths.

	Respect of privacy. Adult leaders must
respect the privacy of youth members in situations such as changing
clothes and taking showers at camp, and intrude only to the extent
that health and safety require. Adults must protect their own
privacy in similar situations.

	Cameras, imaging, and digital devices.
While most campers and leaders use cameras and other imaging
devices responsibly, it has become very easy to invade the privacy
of individuals. It is inappropriate to use any device capable of
recording or transmitting visual images in shower houses,
restrooms, or other areas where privacy is expected by
participants.

	Separate accommodations. When camping,
no youth is permitted to sleep in the tent of an adult other than
his own parent or guardian. Councils are strongly encouraged to
have separate shower and latrine facilities for females. When
separate facilities are not available, separate times for male and
female use should be scheduled and posted for showers.

	Proper preparation for high-adventure
activities. Activities with elements of risk should never
be undertaken without proper preparation, equipment, clothing,
supervision, and safety measures.

	No secret organizations. The Boy Scouts
of America does not recognize any secret organizations as part of
its program. All aspects of the Scouting program are open to
observation by parents and leaders.

	Appropriate attire. Proper clothing for
activities is required. For example, skinny-dipping is not
appropriate as part of Scouting.

	Constructive discipline. Discipline used
in Scouting should be constructive and reflect Scouting's values.
Corporal punishment is never permitted.

	Hazing prohibited. Physical hazing and
initiations are prohibited and may not be included as part of any
Scouting activity.

	Junior leader training and supervision.
Adult leaders must monitor and guide the leadership techniques used
by junior leaders and ensure that BSA policies are
followed.

	Member responsibilities. All members of
the Boy Scouts of America are expected to conduct themselves in
accordance with the principles set forth in the Scout Oath and Law.
Physical violence, hazing, bullying, theft, verbal insults, drugs,
and alcohol have no place in the Scouting program and may result in
the revocation of a Scout's membership in the unit.

	Unit responsibilities. The head of the
chartered organization or chartered organization representative and
the local council must approve the registration of the unit's adult
leader. Adult leaders of Scouting units are responsible for
monitoring the behavior of youth members and interceding when
necessary. Parents of youth members who misbehave should be
informed and asked for assistance in dealing with it.



Digital
Privacy

A key ingredient for a safe and healthy Scouting
experience is the respect for privacy. Advances in technology are
enabling new forms of social interaction that extend beyond the
appropriate use of cameras or recording devices (see “Barriers to
Abuse Within Scouting”). Sending sexually explicit photographs or
videos electronically or “sexting” by cell phones is a form of
texting being practiced primarily by young adults and children as
young as middle-school age. Sexting is neither safe, nor private,
nor an approved form of communication and can lead to severe legal
consequences for the sender and the receiver. Although most campers
and leaders use digital devices responsibly, educating them about
the appropriate use of cell phones and cameras would be a good
safety and privacy measure.

The
"three R's" of Youth Protection

The "three R's" of Youth Protection convey a simple
message to youth members:


	Recognize situations that place you at
risk of being molested, how child molesters operate, and that
anyone could be a molester.

	Resist unwanted and inappropriate
attention. Resistance will stop most attempts at
molestation.

	Report attempted or actual molestation
to a parent or other trusted adult. This prevents further abuse and
helps to protect other children. Let the Scout know he or she will
not be blamed for what occurred.















Safety




Few youth organizations encompass the breadth, volume and
diversity of physical activity common to Scouting, and none enjoy a
better safety record. The key to maintaining and improving
this exemplary record is the conscientious and trained adult leader
who is attentive to safety concerns.

As an aid in the continuing effort to protect participants
in Scout activity, the BSA National Health & Safety Committee
and the Council Services Division of the BSA National Council have
developed the "Sweet Sixteen" of BSA safety procedures for physical
activity. These 16 points, which embody good judgement and common
sense, are applicable to all activities.



1. QUALIFIED
SUPERVISION

Every BSA activity should be supervised by a conscientious
adult who understands and knowingly accepts responsibility for the
well-being and safety of the children and youth in his or her care.
The supervisor should be sufficiently trained, experienced and
skilled in the activity to be confident of his/her ability to lead
and to teach the necessary skills and to respond effectively in the
event of an emergency. Field knowledge of all applicable BSA
standards and a commitment to implement and follow BSA policy and
procedures are essential parts of the supervisor's
qualifications.

2.
PHYSICAL FITNESS

For youth participants in any potentially strenuous
activity, the supervisor should receive a complete health history
from a health care professional, parent or guardian. Adult
participants and youth involved in higher-risk activity (e.g.,
scuba) may require professional evaluation in addition to the
health history. The supervisor should adjust all supervision,
discipline and protection to anticipate potential risks associated
with individual health conditions. Neither youth nor adults should
participate in activity for which they are unfit. To do so would
place both the individual and others at risk.

3. BUDDY
SYSTEM

The long history of the "buddy system" in Scouting has
shown that it is always best to have at least one other person with
you and aware at all times as to your circumstances and what you
are doing in any outdoor or strenuous activity.

4.
SAFE AREA OR COURSE

A key part of the supervisor's responsibility is to know
the area or course for the activity and to determine that it is
well-suited and free of hazards.

5.
EQUIPMENT SELECTION AND MAINTENANCE

Most activity requires some specialized equipment. The
equipment should be selected to suit the participant and the
activity and to include appropriate safety and program features.
The supervisor should also check equipment to determine that it is
in good condition for the activity and is properly maintained while
in use.

6. PERSONAL
SAFETY EQUIPMENT

The supervisor must ensure that every participant has and
uses the appropriate personal safety equipment. For example,
activity afloat requires a PFD properly worn by each participant;
bikers, horseback riders, and whitewater kayakers need helmets for
certain activity; skaters may need protective gear; and all need to
be dressed for warmth and utility depending on the
circumstances.

7. SAFETY
PROCEDURES AND POLICIES

For most activities there are common sense procedures and
standards that can greatly reduce the risk. These should be known
and appreciated by all participants, and the supervisor must ensure
compliance.

8.
SKILL LEVEL LIMITS

There is a minimum skill level requirement for every
activity, and the supervisor must identify and recognize this
minimum skill level and be sure that none are put at risk by
attempting activity beyond their ability. A good example of skill
levels in Scouting is the venerable "swim test" which defines
conditions for safe swimming based on individual
ability.

9.
WEATHER CHECK

The risk factors in many outdoor activities vary
substantially with weather conditions. These variables and the
appropriate response should be understood and
anticipated.

10.
PLANNING

Safe activity follows a plan that has been conscientiously
developed by the experienced supervisor or other competent source.
Good planning minimizes risks and also anticipates contingencies
that may require emergency response or a change of plan.

11.
COMMUNICATIONS

The supervisor needs to be able to communicate effectively
with participants as needed during the activity. Emergency
communications also need to be considered in advance for any
foreseeable contingencies.

12.
PERMIT AND NOTICES

BSA tour permits, council office registration, government
or landowner authorization, and any similar formalities are the
supervisor's responsibility when such are required. Appropriate
notification should be directed to parents, enforcement
authorities, landowners, and others as needed, before and after the
activity.

13. FIRST AID
RESOURCES

The supervisor should determine what first aid supplies to
include among the activity equipment. The level of first aid
training and skill appropriate for the activity should also be
considered. An extended trek over remote terrain obviously may
require more first aid resources and capabilities than an afternoon
activity in the local community. Whatever is determined to be
needed should be available.

14.
APPLICABLE LAWS

BSA safety policies generally parallel or go beyond legal
mandates, but the supervisor should confirm and ensure compliance
with all applicable regulations or statutes.

15. CPR
RESOURCE

Any strenuous activity or remote trek could present a
cardiac emergency. Aquatic programs may involve cardiopulmonary
emergencies. The BSA strongly recommends that a CPR-trained person
(preferably an adult) be part of the leadership for any BSA
program. Such a resource should be available for strenuous outdoor
activity.

16.
DISCIPLINE

No supervisor is effective if he or she cannot control the
activity and the individual participants. Youth must respect their
leader and follow his or her direction.











The purpose of the Guide to Safe Scouting is to prepare
adult leaders to conduct Scouting activities in a safe and prudent
manner. The policies and guidelines have been established because
of the real need to protect members from known hazards that have
been identified through 100-plus years of experience. Limitations
on certain activities should not be viewed as stumbling blocks;
rather, policies and guidelines are best described as
stepping-stones toward safe and enjoyable adventures.

All volunteers participating in official Scouting
activities should become familiar with the Guide to Safe
Scouting.

In situations not specifically covered in this guide,
activity planners should evaluate the risk or potential risk of
harm, and respond with action plans based on common sense,
community standards, the Boy Scout motto, and safety policies and
practices commonly prescribed for the activity by experienced
providers and practitioners.

Scouting $$$
Pay Liability Claims

The BSA general liability program is not just insurance.
In fact, insurance plays a very small part. Our greatest efforts
are spent on safety and injury prevention.

BSA self-funds the first million dollars of each liability
claim. This means that almost all money spent on a liability claim
is Scouting money, not insurance money.

Accident and sickness insurance pays regardless of fault
as long as the accident occurred during an official Scouting
activity and the unit or council has purchased the
coverage.

The BSA Ready
& Prepared Award

The Boy Scouts of America's Ready & Prepared Award
encourages and rewards Boy Scout troops, Varsity Scout teams, and
Venturing crews that incorporate safe practices while enjoying
challenging activities. While working to earn the award, units
emphasize risk management as a way to help reduce fatalities and
serious injury. Focus areas include:


	Driver and passenger safety

	Youth Protection

	Aquatic safety

	Premises safety and first-aid readiness

	Personal fitness



Units may apply for this award at the time of unit
rechartering.

BSA
Rules and Policies

Bold type throughout the Guide to Safe Scouting
denotes BSA rules and policies.

Viewing
the online Guide

The Guide to Safe Scouting is available here in
two formats:


	One for reading on-line
— this version is divided into chapters and includes a search
engine.

	Another for reading off-line
— the entire publication is presented in a single interface to
facilitate print-out.



A bound hard-copy version (BSA Supply #34416A) is also
available. To obtain a copy, contact your 
local council or call 1-800-323-0732 to request an Official Boy
Scout Catalog.












Part 2

Information for Scouts, Scouters, and Parents








Many of the extracurricular options for children, team
sports in particular, are not well suited for a child with autism
due to the social, communication, or coordination
required.

Scouting has much to offer a child with autism. Scouting
places its members in a wide variety of social situations with a
mixture of people and tasks. This gives the Scout with autism a
chance to learn acceptable behaviors. Children with autism and
other disabilities benefit from the self-paced nature of the
Scouting advancement system. It allows them to participate and
socialize with other Scouts of different skill levels, especially
in teaching situations. Scouts with autism can learn about others’
feelings while performing service hours in community activities.
Participating in service projects focuses on learning to be a good
citizen which builds a sense of belonging to a larger
community.

 

Scouting can help create a safe community for youth with
autism. Many children with disabilities have no friends outside of
their immediate family and their paid caregivers. Scouting offers a
chance for them to make genuine friends. These friendships can
carry over to school and other activities beyond their Scouting
unit.

 

The Scouting program offers lots of opportunities to
strengthen practical skills. For example, Scouts with autism can
improve their public speaking skills while giving troop
presentations on skills or merit badge topics. They can develop
motor skills while learning to tie knots or working on tent set up
for camping.

 

Leadership positions in a troop are another
excellent way for Scouts with autism to learn tolerance and a
flexibility of thinking. They come to realize that leading requires
motivating others, which helps them understand that multiple
viewpoints are valid and should be respected. Troop Leadership
Training can be a great way for Scouts with autism to become more
aware of what is normal behavior in social
interactions.

Below are several BSA publications related to scouts
with Autism and/or other disabilities, that contain information
that could help both parents of Scouts with autism and Scouters
with autistic scouts in their Unit. The "Individual Scout Action
Plan" was developed by the Working with Scouts with DisAbilities
website and is similar to an "Individual Education Program" (IEP)
that a disabled student would have at school. This is not an
official BSA worksheet, but could be a very useful tool in helping
an autistic Scout advance and thrive in the BSA.








Scouting for Youth With Disabilities
Manual: Autism Spectrum Disorders



Update Chapter to 
Scouting for Youth With Disabilities Manual on the Autism
Spectrum Disorders.  This chapter has been updated by
volunteers serving on the national Special Needs Scouting task
force and will be incorporated into the next printing of the
manual.

C. Autism Spectrum Disorders

 

Autism Disorders are a range or spectrum of
disorders characterized by delays in developing communication
skills and difficulty relating to others. People with autism may
have repetitive behaviors, interests and activities. Autism
symptoms range from relatively mild to severe. The milder type of
autism is known as Asperger's Syndrome or High Functioning Autism.
Individuals with more severe symptoms are said to have Classic
Autism. We will use the term “autism” in this section to describe
the whole range of the disorders.

 

Dr. Leo Kanner coined the term “autism” in the 1940s to
describe a group of patients that behaved as though they were
disconnected from the world around them. The term was a contraction
of auto(self)-ism, which was his attempt to describe how these
people lived within themselves. At the same time an
Austrian scientist, Dr. Hans Asperger, described a milder form of
the disorder that became known as Asperger's Syndrome.
People who are classified with autism have a wide range of
abilities and respond to different types of support. Some people
with autism may use picture boards, sign language, or keyboards
with voice synthesizers to communicate. Leaders can expect to see a
wide range of individuals with autism in the Scouting
program.

 

Individuals with autism can
exhibit such a wide range of symptoms and need different
kinds of support. This section includes information about Classic
Autism and milder forms. When a Scout Leader
comes into contact with a Scout with autism, he will most likely
see Scouts closer to the definition of Asperger's Syndrome than
Classic Autism.

 

1. Incidence

 

Reports issued by the National Institute of Health (NIH)
in 2007 and the Center for Disease Control (CDC)
estimate that about 1 in 150 children have autism.
Four out of five of these children are boys. This means that
about 1 in 100 boys in the general population have autism. In
recent years, the number of cases of autism has been increasing.
The exact cause of the increase is unknown.

 

Autism is a neurobiological condition, meaning
that it originates in the brain. It is not caused by environment or
poor parenting. It appears to run in
families, but genes related to autism
have not yet been identified.
Currently, researchers are investigating areas
such as neurological damage and biochemical imbalance in the brain
in addition to genetic and environmental factors as possible causes
of autism.

A diagnosis of
autism can occur from ages two to adult. Asperger's Syndrome and
high functioning autism are usually diagnosed about the time the
child starts school or later.
Researchers feel that autism is probably
hereditary in nature because many families report having an "odd"
relative or two. In addition, attention deficit disorder,
depression, and bipolar disorder are sometimes reported in those
with autism as well as in family members. At this time, there is no
one method to treat autism. In school, those with Asperger’s
Syndrome and high functioning autism may be among the students
known as “geeks” or “nerds” because of their academic interests. In
adulthood, many lead productive lives, living independently,
working effectively at a job and raising families. They are
frequently college professors, computer programmers,
mathematicians, engineers, or
dentists.

 

2. Characteristics

 

Classic Autism

Individuals with classic autism have difficulty with
communication skills. They may:


	
Not respond normally or at all to sound (may appear to be
hearing impaired).



	
Respond differently than others to typical
situations.



	
Not participate in imaginative play.



	
May focus on one object in the area while blocking out
others.



	
Have difficulty expressing wants and needs but many
communicate effectively using keyboard devices and/or
picture symbols and/or sign language or some combination of
these.



	
Express frustration or anxiety through anger or physical
aggression. Make sure to look at behavior as a form of
communication. What is he trying to say?



	
Have delays when responding to speech.



	
Do better with visual communication than
verbal.



	
Giggle or cry for no apparent reason.





 

Individuals with classic autism have difficulty relating
to others and may:


	
Have difficulty socializing.



	
Be too loud and noisy or withdrawn and quiet.



	
May echo others’ speech or songs (echolalia).



	
Not respond with emotions.



	
Not react to danger.



	
Avoid eye contact.





 

Individuals with classic autism may have repetitive
behaviors and/or interests. They may:


	
Insist on sameness and resist changes in
routine.



	
Have repetitive behaviors such as hand
flapping.



	
Repetitively rock body back and forth.



	
Spin objects or self.



	
Stack objects.



	
Be overly or under-active physically.



	
Have behaviors that injure themselves such as head banging
or hand biting.



	
Be focus on parts of objects and not see the “big
picture.”



	
Be involved in repetitive play or conversation.



	
Eat a limited variety of foods because they are too
sensitive to strong tastes or food textures.



	
Have abnormal sleeping habits such as staying awake all
night.





 

Individuals with classic autism may have
extremely sensitive hearing, vision, smell, taste, and
touch or may not seem to have these senses at all.
They may:


	
Have a high level of anxiety and a tendency to
withdraw from interactions with people, places, pets, and anything
else that might cause sensory overload.



	
A tendency to taste, touch and smell things in situations
where this not acceptable.



	
Be bothered by certain fabrics or clothing. May be
bothered with the tags in clothing, for instance. If a wearing a
Scout shirt bothers a Scout, suggest wearing shirt underneath.
Remember to focus on the boy’s participation in the program
not the uniform.



	
Be easily over-stimulated.



	
Have trouble knowing what sounds to listen to and what to
ignore.



	
Not like physical touching. However, some individuals with
autism may be very affectionate.



	
Not be sensitive to pain and need to be watched for
injuries.





 

Asperger's Syndrome or High
Functioning Autism

Individuals with Asperger’s Syndrome and high functioning
autism can talk but still have difficulty communicating. They
may:


	
Not have strong conversational skills or an
easy time joining groups.



	
Have trouble understanding what someone else is thinking
and feeling.



	
Have difficulty understanding and expressing
emotions.



	
Have difficulty understanding the meaning of hand
movements, facial expressions, and tone of voice.



	
Use and interpret speech literally (“The cat’s in the bag”
takes on a different meaning for them). They may not understand
sarcasm or figurative language.



	
Talk excessively about preferred topics even though others
are not interested.





Individuals with Asperger’s Syndrome have trouble with
social skills. They may:


	
Have difficulty relating to others.



	
Need to be taught social skills that others learn easily
such as what to say to start a conversation.






	
Have sensitive
hearing, vision, smell, taste, and touch like
individuals with classic
autism.



	
Have difficulty understanding why others don’t follow
rules as strictly as they do and may be seen as bossy.



	
Be honest to a fault; not capable of manipulating or
lying: probably doesn’t understand how and why to tell "little
white lies."



	
Have trouble making eye contact.





Individuals with Asperger’s Syndrome may have some unusual
behaviors or other challenges such as:


	
Odd forms of behavior such as picking at socks or chewing
on shirts.



	
A tendency to be worriers with high anxiety
levels.



	
Focusing on small details rather than the bigger
picture.



	
Being fact oriented and logical—liking lots of
data.



	
Intense or obsessive interest in complex topics, such as
patterns, weather, music, history, etc. (These can be leveraged for
merit badge completion.)



	
Lacking common sense.



	
Perfectionist tendencies.



	
Difficulty with organization, starting things, and
deciding what is most important.



	
Clumsiness and uncoordinated movements (may have trouble
tying knots, for example).



	
Appearing eccentric.



	
Viewing the world in black and white with difficulty
compromising or seeing gray areas.



	
Anxiety and/or depression. These can be major obstacles
for many people with autism and may affect their ability to
function. Some take medication for these conditions.





 

All Scouts With Autism

Leaders should know that Scouts with any form of
autism:


	
Have a wide range of intelligence. Some have significant
cognitive delays (mental retardation), while others may be
extremely intelligent. Sometimes they may be gifted in only one
area or topic such as math.



	
Have uneven development in physical and verbal
abilities.



	
Have problems with abstract and conceptual thinking. They
sometimes do better with hands-on skills and memorizing
facts.



	
May have severe food allergies and other digestive
issues.



	
Are easy targets for teasing and bullying because they
don't always know how to recognize fake behavior. It is best to
keep an eye out for "hazing" on the part of older boys.





 

Scouts with autism may take medication for co-occurring
conditions such as AD/HD and anxiety. According to the NIH, about 1
in 4 people with autism have seizures. Check with parents to learn
about any medications the Scout may take.

 

Remember, “Autism tells how
a student learns. Intelligence tells how much” (Linda
Hodgdon, M. Ed., CCC-SLP).

 

See section XII.J. for a visual list of the
characteristics of autism.

 

3. Scouting and Autism

 

Many of the extracurricular options for children, team
sports in particular, are not well suited for a child with autism
due to the social, communication, or coordination
required.

 

Scouting has much to offer a child with autism. Scouting
places its members in a wide variety of social situations with a
mixture of people and tasks. This gives the Scout with autism a
chance to learn acceptable behaviors. Children with autism and
other disabilities benefit from the self-paced nature of the
Scouting advancement system. It allows them to participate and
socialize with other Scouts of different skill levels, especially
in teaching situations. Scouts with autism can learn about others’
feelings while performing service hours in community activities.
Participating in service projects focuses on learning to be a good
citizen which builds a sense of belonging to a larger
community.

 

Scouting can help create a safe community for youth with
autism. Many children with disabilities have no friends outside of
their immediate family and their paid caregivers. Scouting offers a
chance for them to make genuine friends. These friendships can
carry over to school and other activities beyond their Scouting
unit.

 

The Scouting program offers lots of opportunities to
strengthen practical skills. For example, Scouts with autism can
improve their public speaking skills while giving troop
presentations on skills or merit badge topics. They can develop
motor skills while learning to tie knots or working on tent set up
for camping.

 

Leadership positions in a troop are another excellent way
for Scouts with autism to learn tolerance and a flexibility of
thinking. They come to realize that leading requires motivating
others, which helps them understand that multiple viewpoints are
valid and should be respected. Troop Leadership Training can be a
great way for Scouts with autism to become more aware of what is
normal behavior in social interactions.

 

Scouts with autism can make dedicated Troop Historians,
Scribes and Quartermasters since they love to draw up lists and
enjoy detailed planning activities. Sometimes they can be a bit
bossy, but what troop wouldn't benefit from a well-trained Patrol
Leader at a Camporee? They can keep everyone on schedule as long as
they have a copy to hold or refer to on a bulletin
board.

 

Scouts with autism also make wonderful Den Chiefs or Troop
Guides for new Scout Patrols. If the Scoutmaster asks the Scout to
become an expert in teaching younger Scouts how the program runs,
the Scout with autism has a chance to show off his knowledge and
encourage younger boys. This is a great way to increase self esteem
for individuals who may ordinarily be socially shy and
awkward.

 

According to an article written by Temple Grandin, a
university professor with autism, youth with autism need mentors to
help them learn social skills. They need a chance to explore
different areas of interest. These areas of interest may lead them
to a career. Scouting offers such experiences. Many Scouts have
explored interests which have later turned into careers or lifelong
hobbies. Scouting can provide the mentorship needed for youth with
autism to grow into successful adults.

 

4. Communicating With Parents

 

You can avoid many problems while learning to work with a
Scout with autism if you can develop and maintain good lines of
communication with the parents. Parents are key members of the
support team for Scouts with autism. Section XII.F of this manual
has additional information on this subject. Remember that all
parents have similar, though often unstated, dreams for their
children as they grow up such as living independently, having
loving relationships, and finding a good job. Parents of youth with
disabilities sometimes have trouble accepting that their child’s
life will not fulfill their dreams. Scouting can help the family
see that their child is more like other youth than he is different.
It can also provide supportive relationships for the parents of
Scouts with autism.

 

If the parents are open and willing, set up a joining
meeting with them and the Scout, if appropriate. Parents can
provide valuable information that will help make the Scouting
experience successful for all. Make sure that parents know that
their presence may be required at meetings and on outings, at least
until the leaders of the unit feel comfortable working with the
Scout. Remember to tell parents that volunteer leaders want all
youth to have good Scouting experiences but do not have the
professional training that school or medical personnel have to
handle youth with disabilities. Safety must always be a leader’s
first priority.

 

Some parents will be very open about their child. Some
consider the disability to be a private matter and others are not
willing to acknowledge it even to themselves. It’s best to tread
into this water carefully. For these parents start the discussion
by turning the problem around and making it
yours and not the Scout’s. “I just
can’t seem to get your child to join the groups. What can you
recommend that might help me?” This type of question can draw out
the information you need without forcing the parents’ hand (see
section XII.E.).

 

In addition to the information in section XII.F., leaders
of Scouts with autism may want to know:


	
What level of autism does the child have? What type of
support will he need?



	
How well can he communicate his needs verbally? Does he
use sign language, pictures, or a keyboard to communicate? The
Scout with autism might use a visual schedule or need visual
pictures for rules.



	
Does their son have behaviors associated with frustration
and/or anxiety? How are these behaviors are best handled? A Scout
with autism may be difficult to “read.” Parents should supply
information that will help the leaders quickly get to know the
Scout.



	
How well does he socialize? What works best to engage the
boy in activities?



	
Does he have any other disabilities? If so, what does the
Scout leader need to know about them?



	
Does he take medication for anxiety, digestive disorders
or other conditions?



	
Does he need any physical help? Leaders need to know what
the Scout can and cannot do on his own. How strenuous can
activities be for the Scout?



	
Does the youth have a school Individualized Education Plan
(IEP) that is available for the Scout leaders to see? If parents
are willing to share it, the information in the IEP can tell
leaders the Scout’s strengths, needs, and best ways to teach him
skills.



	
Is he involved in other activities? If so, what are
they?



	
How comfortable are the parents and Scout with others in
the unit knowing about the disability? Can all leaders know? Can
other youth in the unit know? How much do they feel comfortable
sharing? If the Scout is able, it is a good idea to let him share
with his fellow Scouts about autism. In Boy Scout or Venturing
units, the youth leaders could be given training about autism and
how to help the youth in the troop communicate and assist the boy
who has autism. For all leaders, setting the example for other
adults and the youth of the unit is very important.





 

5. Tips for
Leaders

 


	
Relax! Most leadership skills used with all boys
will also work well for Scouts with autism.



	
Provide consistent, predictable structure. Be
patient. Allow extra time for activities.



	
Provide a visual schedule using words and pictures.
All Scouts will find this useful. Don’t put times in the schedule
because a Scout with autism may expect you to follow it to the
minute!



	
Let the Scout know about transitions early, “In five
minutes we’ll be ending this activity and starting
another.”



	
Give the Scout information about new activities
ahead of time.



	
Break tasks up into smaller steps.



	
Alert the Scout’s parents if there is going to be an
activity that may cause sensory difficulties for their son.
Consider moving noisy activities outside where the noise can
dissipate. If the Scout has issues with food taste and texture,
carefully plan the menus around these issues so the Scout can eat
the same things as other members of the unit as much as
possible.



	
Respect body space.



	
Create and implement a written Individual Scout
Achievement Plan (see section X.E. for a sample).



	
Assign a leader to monitor closely for dangerous
situations since children with autism may not have appropriate fear
of danger.



	
Have written rules for meetings, campouts, and
outings. Scouts with autism love agendas.



	
Focus on games that develop social skills (good for
all Scouts).



	
Stress kindness and respect for diversity on the
part of all Scouts.



	
Use politically correct language and encourage
others to do the same (“Scout with autism, not “autistic
Scout”).



	
Respect and encourage the use of any type of
communication that the Scout uses.





 

6. Program information

 

Camping and Outings

 

With advance planning, a Scout with autism can have
wonderful camping and outing experiences. Leaders may require a
parent or guardian to accompany the Scout. At camp, leaders should
work with parents to select appropriate camp programs such as
Webelos achievements and merit badges for Boy Scouts. Remember that
Scouts with autism may not have an appropriate sense of danger and
will need to have close supervision. A Scout with autism may not
have the communication skills necessary to seek help if he gets
lost. The buddy system, which should be used with
all Scouts, can help assure the safety
of Scouts with autism. With the parent’s permission, share the
Scout’s needs with other leaders and staff members at a regular
summer program so that more people are aware of the potential
problems.

 

Summer camp instruction tends to be compressed to a
rapid-fire sequence and the teachers are sometimes older Scouts
rather than adults. While breaking tasks into smaller steps may not
be a problem within a unit, it may be a problem in the larger
summer camp setting. The tempo of instruction can easily overwhelm
the Scout with autism. Camp counselors may have limited teaching
experience and may not know what to do to give the Scout with
autism the best camp experience. If the Scout with autism has
trouble with camp merit badge instruction, leaders could plan to
work with the Scout after camp to finish merit badges not completed
at camp. An adult leader could shadow the Scout to his classes and
continue working with him during free time. Leaders might also pair
him with another carefully chosen Scout as a buddy to help him
during class.

 

Advancement

 

Since no two Scouts with autism are the same, there are no
set guidelines for advancement. Scouts with autism may need to
communicate using pictures, sign language, or keyboards. They may
need a parent present during Scoutmaster Conferences and Boards of
Review. They may need a quieter, more structured setting for these
meetings. Let the Scout know what will happen at these meetings or
have rehearsals beforehand. Sections V, VI, VII and X of this
manual have more information on advancement for Scouts with special
needs.

 

Multiple Scouts with Autism in One
Unit

 

Given the statistics about autism, it is possible that you
may have more than one Scout with autism in your unit. While they
may have the same category of disability, they are as different
from each other as they are from the other Scouts. The adaptations
leaders need to make will be somewhat different for each Scout with
autism. It may a good idea to place the Scouts in different dens or
patrols if that is possible. This will give you the maximum
flexibility to treat each Scout with autism as an individual. If
there are many Scouts with autism in a troop, it is also a good
idea to increase the ratio of trained adults to Scouts.

 












BSA Fact Sheet on Scouts with
Disabilities


Scouts With Disabilities and Special Needs



Background




Since its founding in 1910, the Boy Scouts of America
has had fully participating members with physical, mental, and
emotional disabilities. Dr. James E. West, the first Chief Scout
Executive, was himself disabled. Although most of the BSA's efforts
have been directed at keeping such boys in the mainstream of
Scouting, it has also recognized the special needs of those with
severe disabilities.



The Boy Scout Handbook has had Braille editions for many
years; merit badge pamphlets have been recorded on cassette tapes
for blind Scouts; and closed-caption training videos have been
produced. In 1965, registration of over-age Scouts who are mentally
retarded became possible OA privilege now extended to many people
with disabilities.



Today, approximately 100,000 Cub Scouts, Boy Scouts, and
Venturers with disabilities are registered with the Boy Scouts of
America in more than 4,000 units chartered to community
organizations.



Recognition of Needs




The basic premise of Scouting for youth with
disabilities is that they want most to participate like other youth
and Scouting gives them that opportunity. Thus, much of the program
for Scouts with disabilities is directed at (1) helping unit
leaders develop an awareness of disabled people among youth without
disabilities, and (2) encouraging the inclusion of Scouts with
disabilities in Cub Scout packs, Boy Scout troops, Varsity Scout
teams, Venturing crews, and Sea Scout ships.



There are many units, however, composed of members with
identical disabilities such as an all-blind Boy Scout troop or an
all-deaf Cub Scout pack but these disabled members are encouraged
to participate in Scouting activities at the district, council,
area, regional, and national levels along with other Scouts. Many
of these special Scouting units are located in special schools or
centers that make the Scouting program part of their
curriculum.



Many of the approximately 320 BSA local councils have
established their own advisory committees for Scouts with
disabilities. These committees develop and coordinate an effective
Scouting program for youth with disabilities, using all available
community resources. Local councils also are encouraged to provide
accessibility in their camps by removing physical barriers so that
Scouts with disabilities can participate in summer and resident
camp experiences. Some local councils also have professional staff
members responsible for the program for members with
disabilities.



Advancement




Cub Scouts, Boy Scouts, Varsity Scouts, and Venturers
with disabilities participate in the same program as do their
peers.



The BSA's policy has always been to treat members with
disabilities as much like other members as possible, but it has
been traditional to make some accommodations in advancement
requirements if necessary. A Scout with a permanent physical or
mental disability may select an alternate merit badge in lieu of a
required merit badge if his disabling condition prohibits the Scout
from completing the necessary requirements of a particular required
merit badge. This substitute should provide a "similar learning
experience." Full guidelines and explanations are available through
the BSA local council and on the Application for Alternate Eagle
Scout Rank Merit Badges, No. 58-730. The local council advancement
committee must approve the application. A Scout may also request
changes in the Tenderfoot, Second Class, and First Class ranks. The
procedures are described in Boy Scout Requirements Y2K, No.
33215C.



This policy is designed to keep Scouts with disabilities as
much in the mainstream as possible. Practical suggestions are made
to leaders as to approaches and methods they can use. Thus, a Scout
in a wheelchair can meet the requirements for hiking by making a
trip to places of interest in his community. Giving more time and
permitting the use of special aids are other ways leaders can help
Scouts with disabilities in their efforts to advance; the unit
leader plays a crucial role in that effort.



Program Developments




The BSA has achieved a position of leadership in serving
young people with disabilities with representatives of leading
national organizations, both government and private.



BSA local councils have formed cooperative relationships with
agencies, school districts, and other organizations in serving
disabled people. Many of these organizations have played a part in
the development of literature, audiovisuals aids, and media in
Braille for Scouts with disabilities and their
leaders.



Each year, the BSA awards the national Woods Services Award
to a leader in Scouting for disabled youth (given by the Woods
Services in Langhorne, Pennsylvania). The Woods Services Award is
the highest recognition awarded by the BSA in this area of service.
The award is presented to that individual who has demonstrated
exceptional service and leadership in the field of Scouting for
disabled people. The Torch of Gold Award is available for similar
presentation by local councils.



Other national support projects include materials relating to
disabled people in the National Camping School syllabi as well as
production of special manuals on Scouting for youth with emotional
disabilities, learning disabilities, hearing impairment, physical
disabilities, visual impairment, and mental retardation. A weeklong
training course for people working with Scouts with disabilities is
offered each summer at the Philmont Training Center.



In August 1977, the first handicap awareness trail was
incorporated into the program of the national Scout jamboree at
Moraine State Park in Pennsylvania. More than 5,000 Scouts
participated. Since then, many local councils have created their
own awareness trails, designed to make nondisabled people aware of
the many problems faced by people with disabilities. Recent Scout
jamborees have continued this tradition. Some local councils hold
handicamporees and jamborettes that feature camping and outdoor
activities for Scouts with disabilities.



An interpreter strip for Signing for the Deaf can be earned
by all Scouts.



Requirements and merit badge pamphlet for a Disabilities
Awareness merit badge were published in 1981 and revised in 1993.
The purpose of this merit badge is to help many thousands of
America is youth develop a positive attitude toward individuals
with disabilities. This attitude, based on study and personal
involvement of people with disabilities, creates an excellent
foundation for acceptance, mainstreaming, and normalization of
those who are disabled.



The learning experiences provided by working toward the
Disabilities Awareness merit badge helps produce changes in the
attitudes of America is youth as these boys pursue new experiences
then share their new knowledge with friends.






Additional information and lists of literature and other aids are
available from the Boy Scout Division, Cub Scout Division, and
Council Services Division at the Boy Scouts of America, 1325 West
Walnut Hill Lane, P.O. Box 152079, Irving, TX 75015-2079.







View all the BSA Fact Sheets
on the BSA National website.












BSA Policy on Disabled Scouts


Clause 19 of Article XI, Section 3, of the Rules
& Regulations of The Boy Scouts of America
reads: 


Clause 19. Mentally Retarded or Severely
Physically Handicapped Youth Members. In the discretion of the
Executive Board, and under such rules and regulations as it may
prescribe upon consultation with appropriate medical authorities,
registration of boys who are either mentally retarded or severely
physically handicapped, including the blind, deaf, and emotionally
disturbed, over age 11 as Cub Scouts and over age 18 as Boy Scouts,
or varsity Scouts, and registration of young adults who are either
mentally retarded or severely physically handicapped, including
blind, deaf, and emotionally disturbed, over age 21 as Explorers,
and the participation of each in the respective advancement
programs while registered, is authorized.



Reference: Advancement Committee Policies and
Procedures BSA # 33088D © 1989 Boy Scouts of
America, 2002 Printing.

Charter &
Bylaws of The Boy Scouts of America Article VII. Youth Membership
reads:

GENERAL 


Section 1.

Youth Membership in Boy Scouts of America is open to all
who meet the membership requirements. Cub Scouting, Boy Scouting,
and Varsity Scouting are for boys.

Exploring is for young men and young women.



MEMBERSHIP, ADVANCEMENT, AND
ACHIEVEMENT.


Section 2.

Both membership in Scouting and advancement and
achievement of leadership in Scouting units are open to all boys
without regard to race or ethnic background, and advancement and
achievement of leadership is based entirely upon individual
merit.



Reference: Charters & Bylaws of the Boy Scouts of
America, January 1997 BSA #
57-491.

Cub
Scouts

MEMBERS
WITH DISABILITIES  (Page
8-3)

Boys older than 11 who are either mentally or severely
physically disabled (including those with visual, hearing, and
emotional impairments) may register and participate in the Cub
Scout advancement program if they meet the following
criteria:


	The chartered organization determines, with the approval
of appropriate medical authorities, whether a youth member with a
disability is qualified to register beyond the normal registration
age.




	The Cubmaster's signature on the boy's Cub Scout
application or on the unit's charter renewal application certifies
this approval of the chartered organization.




	A licensed physician, using the Personal Health and
Medical Record form, must certify the medical condition of all
candidates for membership beyond the normal registration
age.




	In the case of membership for mentally disabled or
emotionally disturbed candidates, a licensed psychologist or
psychiatrist must certify their condition.




	The local council service center retains all current
health, medical, or certification records of all members with
disabilities beyond the normal registration age.




	All current requirements for advancement awards must be
met. No substitutions or alternatives are permitted except those
specifically stated in the requirements from current BSA
literature. "Do your best" applies to all requirements.



For more information, see Chapter 17, "Cub Scouts With
Disabilities' " Also check with your council service center for
additional local information and resources.

Reference: Cub Scout Leader Book (BSA # 33221B ©2001)
Chapter 8 POLICIES OF CUB SCOUTING.

GOVERNMENT
REFERENCES 


	The
U.S. House of Representatives, Office of the Law
Revision Counsel, U.S. Code (searchable).The
BSA charter is under U.S.
Code Title 36, Chapter 2 the GSUSA charter is
under U.S. Code Title 36, Chapter
2a.

	The Federal
Charter can also be found at the Legal Information Institute,
Cornell School of Law.












Advancement for Youth Members With
Disabilities
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 Advancement
for Youth Members With Disabilities.  (pages
34-37)

The following are the guidelines for membership and
advancement in Scouting for persons having disabilities or other
special needs.

There has been much confusion among volunteers and
professionals as to the rules and regulations regarding who
qualifies, and—most importantly—who doesn’t qualify for age
exemption as a Scout with disabilities.

In an effort to clear up confusion, under Article XI,
section 3,clause 20 of the BSA’s Rules and
Regulations governing Special Types of
Registration, it states the following.

Mentally Retarded or Severely Physically
Disabled Youth Members. In the discretion of
the (National) Executive Board, and under such rules and
regulations as it may prescribe upon consultation with appropriate
medical authorities, registration of boys who are either mentally
retarded or severely physically handicapped, including the blind,
deaf, and emotionally disturbed, over age 11 as Cub Scouts and over
age 18 as Boy Scouts or Varsity Scouts, and registration of 
young adults who are either mentally retarded or severely
physically handicapped, including the blind, deaf, and emotionally
disturbed, over age 21 as Venturers, and the participation of each
in the respective advancement programs while registered, is
authorized.

The operative words are: mentally
retarded or severely physically handicapped young
people. Examples of these medical conditions include:

• Down syndrome

• Legal blindness

• Severe autism

• People permanently confined to wheelchairs, i.e.,
someone who is quadriplegic

• People who are deaf

The Annual Health and Medical Record form must be used as
part of the procedure for registering a severely physically
disabled youth in Scouting. Their medical condition must be
certified with a signed statement from a licensed physician. In the
case of mentally retarded or emotionally disturbed candidates,
their condition must be certified by a statement signed by a
licensed psychologist or psychiatrist.

This extension of age is not provided as a window of
opportunity for those who are less challenged such as someone who
has a moderate learning disability or for those who just can’t seem
to advance within the normal time restrictions. Individuals whose
medical conditions are not as severe as defined in clause 20 do not
qualify for the age restriction exemption and must follow the
normal age requirements for advancement. If in doubt, contact the
national Youth Development office. ions for
Eagle these reasons.

Advancement for Cub Scouts With
Disabilities

The advancement program is so flexible that, with
guidance, most boys can do the skills. It might take longer for a
youth with disabilities to complete the requirements, but these
accomplishments will be more personally meaningful. The standard
for every boy is, “Has he done his best?”

A Cub Scout who is physically disabled may be given
permission by the Cubmaster and pack committee to substitute
electives for achievement requirements that are beyond his
abilities. It is best to include parents in this process of
determining substitutions since they are most familiar with their
son’s abilities. Immediate recognition of advancement is even more
important for boys with disabilities. The Tiger Cub and Cub Scout
Immediate Recognition Kits, the den doodle, and the Den Advancement
Chart all help provide immediate recognition in den meetings as
achievements and electives are completed. Remember that a month
seems like a long time to a boy and that completing requirements
for a badge might seem like forever to him. Be sure to give him
periodic recognition at pack meetings when he earns a badge.
 While leaders must be enthusiastic about helping
youngsters with disabilities, they must at the same time fully
recognize the special demands that will be made on their patience,
understanding, and skill in teaching advancement
requirements.

Advancement for Boy Scouts With
Disabilities

These guidelines apply to advancement for all Boy Scouts
with disabilities.

• All current requirements for an advancement award
(ranks, merit badges, or Eagle Palms) must actually be met by the
candidate.

• There are no substitutions or alternatives permitted
except those that are specifically stated in the requirements as
set forth in the current official literature of the Boy Scouts of
America.

• Requests for alternate rank requirements for Tenderfoot,
Second Class, and First Class can be made using the information
outlined in this chapter.

• The Scout is expected to meet the requirements as
stated—no more and no less. Furthermore, he is to do exactly what
is stated. If it says “show or demonstrate,” that is what he must
do; just telling about it isn’t enough. The same thing holds true
for such words as “make,” “list,” “in the field,” “collect,
identify, and label,” and so on.

Alternate Requirements Through First Class
Rank

A Scout who has a permanent physical or mental disability
and is unable to complete all of the requirements for Tenderfoot,
Second Class, or First Class rank may submit a request to the
council youth development committee to complete alternate
requirements. Below are the procedures for applying for alternate
requirements. To keep Scouts with disabilities as much in the
advancement mainstream as possible, some advancement accommodations
may be required. Thus, a Scout in a wheelchair can meet the
requirements for hiking by making a trip to a place of interest in
his community. Giving more time and permitting the use of special
aids are other ways leaders can help Scouts with disabilities in
their efforts to advance. The substitute  hould provide a
similar learning experience. Bear in mind the outcome
of the Scouting experience should be one of fun and learning, and
not completing requirements for rank advancements, which might
place unrealistic expectations on the Scout.

Advancement for Venturers With
Disabilities

These guidelines apply to advancement for all Venturers
with disabilities.

• All current requirements for an advancement award must
actually be met by the candidate.

• There are no substitutions or alternatives permitted
except those that are specifically stated in the requirements as
set forth in the current official literature of the Boy Scouts of
America.

• Requests for alternate rank requirements may be made
using the information outlined in this chapter.

• The Venturer is expected to meet the requirements as
stated—no more and no less. Furthermore, he or she is to do exactly
what is stated. If it says “show or demonstrate,” that is what he
or she must do; just telling about it isn’t enough. The same thing
holds true for such words as “make,” “list,” “in the field,”
“collect, identify, and label,” and so on.

No council, district, unit, or individual has the
authority to add to, or to subtract from, any advancement
requirements.










Individual Scout Action Plan


Each Scout is different, and brings their individual gifts and
challenges to the unit. Each will follow a different path in life.
Regardless of their personal physical, mental, or emotional
attributes each will give to and take something from Scouting. We
can only hope to positively effect those contributions.

An ISAP can be a natural follow up to the
all-important entry meeting with the youth and family where the
leader has an opportunity to meet and learn about the future Scout
and explain how Scouting can be part of the youth's life.

The Scouting handbooks and policies cannot address each
individual, they merely set guidelines. So, it is often useful to
reach an understanding as to how certain goals can be met. The
ISAP forms a "contract" or roadmap which the
Scout, his parents and mentors, or other leaders can reference or,
if necessary, update.

Particularly in the case of a Scout with disAbilities, an
ISAP helps form the support for District and
Council staff who do not know the particular Scout except by the
record of accomplishments.

While we recognize that the ISAP is not an official BSA form, we
strongly recommend it's use in the Scouting program. We hope that
this form will be of use to you and we are interested in any
comments or suggestions that you may have.

Individual Scout Advancement Plan (ISAP)


The approval of alternate requirements should be discussed with
the Scout, parents, and Scout Leader. An agreement is reached and
forwarded for council advancement committee approval BEFORE starting to work on the
requirement. This is a sample of an "agreement" that can be reached
and then forwarded for approval. This is an individualized
achievement plan that is non-threatening and non-judgmental. It
begins as a basic "contract" which can be used for all Scouts, and
is modified by addendum. The idea is that every Scout sees the
"contract" as personal so that no segment is singled out.


	Statement of Belief: Every boy in Scouting is
a candidate for the Eagle Award. The only limitations upon
achievement of that award should be that boy's individual desire,
focus, and perseverance.







	Objective: To provide a safe haven for
personal growth free from adversity such as hazing, disrespectful
or threatening behaviors by others, but filled with opportunities
and challenges.







	Methodology: To encourage, and within
reasonable guidelines provide, each boy with the opportunity and
avenues to achieve his personal goals and chosen level of success.
To remove unreasonable and unnecessary barriers, through creative
thinking and actions, which may impede a boy in achieving his
personal goals. At the same time the Scouting experience will not
lessen the challenges necessary to actual personal growth.
Addendum's to the Contract may be made to define requirements.





You can download a copy of the ISAP as a PDF file at
https://sites.google.com/site/autismandboyscouts/home/Autism_and_boy-Scouts/individual-scout-action-plan/ISAP-WWSWd.pdf?attredirects=0




This section and the ISAP are copied from Working With Scouts With
DisAbilities.webite. A Hearty thanks to them for coming up with
this excellent tool.










Part 3

Information for Scouters








With the rise of cases in autism in America, especially in
boys, there will inevitably be a rise in the number of Boy Scouts
with autism. Many Scout leaders will find themselves with Scouts in
their unit that are on the Autistic Spectrum. For many, this will
be their first exposure to autistic children and a good
understanding of autism is needed for the Scout leader to help the
autistic Scout succeed. Just like all scouts, no two autistic
scouts are going to be the same. If you have seen one autistic
Scout, then you have seen ONE autistic scout.



Autism spectrum disorder (ASD) is a range of complex
neurodevelopment disorders, characterized by social impairments,
communication difficulties, and restricted, repetitive, and
stereotyped patterns of behavior.  Autistic disorder,
sometimes called autism or classical ASD, is the most severe form
of ASD, while other conditions along the spectrum include a milder
form known as Asperger syndrome, the rare condition called Rett
syndrome, and childhood disintegrative disorder and pervasive
developmental disorder not otherwise specified (usually referred to
as PDD-NOS).  Although ASD varies significantly in character
and severity, it occurs in all ethnic and socioeconomic groups and
affects every age group.  Experts estimate that three to six
children out of every 1,000 will have ASD.  Boys are four
times more likely to have ASD than girls.



The hallmark feature of ASD is impaired social interaction.  A
child’s primary caregivers are usually the first to notice signs of
ASD.  As early as infancy, a baby with ASD may be unresponsive
to people or focus intently on one item to the exclusion of others
for long periods of time.  A child with ASD may appear to
develop normally and then withdraw and become indifferent to social
engagement.other common indicators include:



	impaired ability to make friends with peers

	impaired ability to initiate or sustain a conversation
with others

	absence or impairment of imaginative and social
play

	stereotyped, repetitive, or unusual use of
language

	restricted patterns of interest that are abnormal in
intensity or focus

	preoccupation with certain objects or
subjects

	inflexible adherence to specific routines or
rituals.



Children with ASD may fail to respond to their names and
often avoid eye contact with other people. They are often difficult
to communicate with, and a Scout with ASD in your unit may need
help from a parent or medical worker in communicating with you.
They may communicate verbally or use sign language, a computer,
written language, cards, or visual symbols. If a Scout with ASD is
verbal or non-verbal, talk to the parents on ways to better
communicate with him.


Many children with ASD have difficulty interpreting what
others are thinking or feeling because they can’t understand social
cues, such as tone of voice or facial expressions, and don’t watch
other people’s faces for clues about appropriate behavior. 
They lack empathy. Scouts with ASD that perform service projects
that help others can help them better understand empathy and the
need to help others. Working with other can also help them
understand social cues better.


Many children with ASD engage in repetitive movements such
as rocking and twirling, or in self-abusive behavior such as biting
or head-banging.  They also tend to start speaking later than
other children and may refer to themselves by name instead of “I”
or “me.”  Children with ASD don’t know how to play
interactively with other children.  Some speak in a sing-song
voice about a narrow range of favorite topics, with little regard
for the interests of the person to whom they are speaking. Many
Children with ASD, especially those with Asperger syndrome are
literalistic, and do not understand common expressions and figures
of speech; i.e. "Hold your horses" might make them confused as they
do not have any horses. They often will not understand humor or
sarcasm and will takes a statement made in jest seriously. Autistic
children may be targets of bullies and not be aware of
it. 

There are many troop leadership positions that an autistic
scout may be well suited for; not all scouts need to be SPL.
Chaplain's Aide, Librarian, Scribe, Quartermaster and Historian are
all used for advancement and an autistic scout should have no
trouble fulfilling the duties. Scouts with ASD should be
"Mainstreamed" and mixed in with the other scouts. If you have more
than one Scout with ASD, try not to have them in the same
patrol.


Many autistic children are prone to "Wandering" or
elopement, and like to explore their surroundings. wandering
related accidents are the leading cause of injury and death among
autistic children. Special care should be made to secure aquatic
areas from unauthorized access. Like with all scouts, proper
training of an autistic scout for safety can go a long ways to
mitigate the chances of an accident. Likewise, proper preparation
on the part of the leaders can also lessen the chances of an
incident. Have a plan in place for what to do if an autistic scout
decides to wander. Have an "Autism
Elopement Alert Form" and carry it with you on every scout
outing. If a Scout with ASD does not know how to swim, strongly
encourage the parents to enroll him in swimming lessons. Many BSA
summer camps offer swimming lessons at summer camp in addition to
the regular Swimming merit badge.


Discuss with the parents any questions or concerns that
you have about an autistic Scout. Encourage the parents to be
actively involved with their son in Scouting to help insure his
success. Have a meeting with the parents every couple of months to
discuss their son's progress and any concerns or questions they
might have with advancement or activities. Familiarize yourself
with the BSA regulations concerning disabled Scouts, and encourage
the parents to do the same. When planning an activity or an outing,
you might want to take a Scout with ASD aside to discuss where you
will be going at what you will be doing in detail.








Guide for Scoutleaders of Scouts with
ASD



Children with ASD may have difficulty using and
understanding nonverbal behaviors and developing appropriate peer
relationships ,in part, because their interactions often lack
spontaneous exchange. While they often have keen interests and
skills in certain subjects, they also may have a great deal of
difficulty with organization. ASD children may appear to lack in
empathy, have difficulty with sensory issues and very often
strongly rely on routine.



You will learn that a Scout with ASD has many strengths. However,
listed below are some issues that may become apparent to you as you
work with. Many of the behaviors you will see are NOT under his or
her control and they are not a result of malice or willfull
misbehavior. At times a Scout with ASD does not innately know how
to appropriately respond. No doubt, you will learn other strategies
which will be helpful.  


General Behaviors

	This syndrome is characterized by a sort of "swiss
cheese" type of development: that is, some things are learned
age-appropriately, while other things may lag behind or be absent.
Furthermore, children may have skills years ahead of normal
development (for example, a child may understand complex
mathematics principles, yet not be able to remember to bring their
homework home).

	It is important to remember that just because the child
learns something in one situation this doesn't automatically mean
that they remember or are able to generalize the learning to new
situations.

	A Scout with ASD reacts well to positive and patient
styles of teaching.

	Generally speaking an adult speaking in a calm voice will
reap many benefits

	At times, our child may experience "meltdowns" when
nothing may help behavior. At times like this, please allow a "safe
and quiet spot" where a Scout with ASD will be allowed to "cool
off" Try to take note of what occurred before the meltdown (was it
an unexpected change in routine, for example) and it's best to talk
"after" the situation has calmed down.

	When it reaches a point that things in the scout activity
are going well, it means that we've gotten it RIGHT. It doesn't
mean that our child is "cured", "never had a problem" or that "it's
time to remove support". Increase demands gradually.

	A Scout with ASD may have vocal outbursts or
shriek. Be prepared for them, especially when having a difficult
time. Also, please let the other children know that this is a way
of dealing with stress or fear.

	When you see anger or other outbursts,a Scout with ASD is
not being deliberately difficult. Instead, this is in a
"fight/fright/flight" reaction. Think of this as an "electrical
circuit overload" (Prevention can sometimes head off situations if
you see the warning signs coming).

	A Scout with ASD may need help with
problem-solving situations. Please be willing to take the time to
help with this.

	When dividing up assignments, please ASSIGN teams rather
than have the other children "choose members", because this
increases the chances that our child will be left out or
teased.

	Note strengths often and visually. This will give our
child the courage to keep on plugging.

	Foster an atmosphere that supports the acceptance of
differences and diversity.



Perseverations


	A Scout with ASD may repeat the same thing
over and over again, and you may find this increases as stress
increases.

	It is more helpful if you avoid being pulled into this by
answering the same thing over and over or raising your voice or
pointing out that the question is being repeated. Instead, try to
redirect the Scout's attention or find an alternative way so he/she
can save face.

	Allowing a Scout with ASD to
write down the question or thought and providing a response in
writing may break the stresses/cycle.



Transitions


	A Scout with ASD may have a great deal of difficulty with
transitions. Having a picture or word schedule may be
helpful.

	Please try to give as much advance notice as possible if
there is going to be a change or disruption in the
schedule.

	Giving one or two warnings before a change of activity or
schedule may be helpful



Sensory Motor Skills/Auditory
Processing


	a Scout with ASD may have difficulty understanding a
string of directions or too many words at one time

	Breaking directions down into simple steps is quite
helpful

	Using picture cures or directions may also
help

	Speaking slower and in smaller phrases can
help.

	Directions are more easily understood if they are
repeated clearly, simply and in a variety of ways.

	A Scout with ASD may act in a very clumsy way; he may
also react very strongly to certain tastes, textures, smells and
sounds.



Stimuli


	He may get overstimulated by loud noises, lights, strong
tastes or textures, because of the heightened sensitivity to these
things.

	With lots of other kids, chaos and noise, please try to
help him find a quiet spot to which he can go for some
"solace".

	Unstructured times may prove to be the most difficult for
him. Please try to help provide some guidance and extra adults help
during these more difficult times.

	Allow him to "move about" as sitting still for long
periods of time can be very difficult (even a 5 minute walk around,
with a friend or buddy can help a lot).



Visual Cues


	Some ASD children learn best with visual aides, such as
picture schedules, written directions or drawings (other children
may do better with verbal instruction)

	Hand signals may be helpful, especially to reinforce
certain messages, such as "wait your turn", "stop talking" (out of
turn), or "speak more slowly or softly".



Interruptions



	At times, it may take more than few seconds for a Scout
with ASD to respond to questions. He needs to stop what he's
thinking, put that somewhere, formulate an answer and then respond.
Please wait patiently for the answer and encourage others to do the
same. Otherwise, he will will have to start over again.

	When someone tries to help by finishing his sentences or
interrupting, he often has to go back and start over to get the
train of thought back.



Eye Contact


	At times, it looks as if a Scout with ASD is not
listening to you when he really is. Don't assume that because he is
not looking at you that he is not hearing you.

	Unlike most of us, sometimes forcing eye contact BREAKS
his concentration

	He may actually hear and understand you better if not
forced to look directly at your eyes.



Social Skills and Friendships


	Herein lies one of the biggest challenges for ASP
children. They may want to make friends very badly, yet not have a
clue as to how to go about it.

	Identifying 1 or 2 empathetic scouts who can serve as
"buddies" will help the a Scout with ASD feel as though the troop
is a friendly place.

	Talking with the other members of the unit may help, if
done in a positive way and with the permission of the family. For
example, talking about the fact that many or most of us have
challenges and that the ASP scouts challenge is that he cannot read
social situations well, just as others may need glasses or hearing
aides.

	A Scout with ASD may be at greater risk for becoming
"victims" of bullying behavior by other Scouts. This is caused by a
couple of factors:



1.   There is a great likelihood that the
response or "rise" that the "bully" gets

       from the ASD child reinforces
this kind of behavior

2.   ASD want to be included and/or liked so badly that
they are reluctant

       to "tell" on the bully,
fearing rejection from the perpetrator or other
Scouts.

 

Routine


	
This is very important to most Asperger Syndrom
children, but can be very difficult to attain on a regular basis in
our world.



	
Please let the scout know of any anticipated changes as
soon as you know them, especially with picture or word
schedules.



	
Let him know, if possible, when there will be a new or
different Scout leader and details of upcoming events and
activities.





Language


	
Although his vocabulary and use of language may seem
high, Scouts with Asperger syndrome may not know the meaning of
what they are saying even though the words sound
correct.



	
Sarcasm and some forums of humor are often not
understood by a Scout with ASD. Even explanations of what is meant
may not clarify, because the perspectives of ASD child can be
unique and, at times, immovable.





Organizational Skills


	
A Scout with ASD may lack the ability of remember a lot
of information or how to retrieve that information for its
use.



	
It may be helpful to develop schedules (picture or
written) for him.



	
Please post schedules and duties assignments on a note
board and if necessary make a copy for him and make sure that these
get put into his backpack because a Scout with ASD can't always be
counted on to get everything home with out some help.



	
If necessary allow him to copy the notes of other scouts
or provide him with a copy Many ASP children are also dysgraphic
and they are unable to listen to you talk, read the board and take
notes at the same time.





A Final Word

At times, some of a Scout with ASD behaviors may be aggravating and
annoying to you and to members of his Troop. Please know that this
is normal and expected. Try not to let the difficult days color the
fact that YOU are a wonderful Scout Leader with a challenging
situation and that nothing works all of the time (and some things
don't even work most of the time). You will also be treated to a
new and very unique view of the world that will entertain and
fascinate you at times. Please feel free to share with us whatever
you would like. We have heard it before. It will not shock us or
make us think poorly of you.

Communication is the key and by working together as a team
we can provide the best for a Scout with ASD.












Autism and Scout Engagement
Strategies






Children with autism have deficits in language and social
skills. They tend to keep to themselves, and find it difficult to
interact with others. Social skills are important for work and
independent living. They include non verbal skills such as eye
contact, body language, physical proximity, and also verbal skills
such as initiating a conversation, ending a conversation, asking
questions etc. Here are some ideas and strategies on peer
engagement and autism that can be used in  Scout Unit.



Peer
Modeling:


Initially a lot of autism social skills interventions were adult
initiated. However, it has been observed that when children with
autism are around regular peers they tend to imitate some social
behaviors and pick up social skills. Thus an inclusive classroom is
a great place to start teaching social skills to children with
autism.



Teaching Scouts to
Interact with Children with Autism


Other scouts in the unit can be educated about autism, and can
be encouraged to interact with autistic scouts. Troop wide
interventions which include the non disabled Scouts have been found
to be more effective than interventions specific to scouts with
autism.



Social Skills
Groups


Social skills groups have been found to be effective for
children with autism. Social skills groups focus on teaching social
skills like initiating conversations, body language, simple
conversation etc. Some of the areas that have been covered in
different studies are increasing proximity during play, increasing
social initiations, increasing social communication, showing
appropriate affective behavior and engaging in symbolic and socio
dramatic play. Social skills groups must be short, and allow time
for children to practice skills.

 



Patrols/Dens


Scout Patrols or Dens provide a non competitive and comfortable
opportunity for scouts with autism to practice social skills that
they have learned. Scouts can be observed, and feedback about their
social skills can be given to their parents. Play groups coupled
with social skills training can be a very effective strategy to
improve peer interaction.


















Discipline and a Scout with Autism - How
to do it Effectively






Children with autism need special strategies to be taught new
skills. Here are some researched and proven techniques to help
teach discipline to a child with autism. Read on to find out more
about positive reinforcement, behavorial assessment, scheduling and
more.




Children with autism have a large number of stereotypical and
maladaptive behaviors. Moreover, they are not able to pick up
skills easily and learn through imitation like other children their
age. Thus it is very important to teach and discipline a child with
autism. However, the usual techniques that we use with children may
not be effective. Here are a collection of researched and proven
techniques that are effective to train and teach children with
autism.



Positive
Interactions


Scout leaders and caregivers must develop a positive
relationship with the child to be able to teach them, and help
them. This can be done through positive interactions. Positive
interactions refer to building a rapport with the child by engaging
the child in his favorite activities, and responding to the
gestures used by the scout to express his desires. This helps to
build trust - a basis for any intervention.



Behavioral
Assessment


A behavioral assessment is the first step to disciplining a
child. The child’s behaviors need to observed and analyzed. We must
try to find the cause of the behaviors.

Is it attention seeking, is the child seeking a tangible reward,
is it an escape strategy, or is the task too difficult? For
children with autism, the lack of communication skills can lead to
some behavior problems. Furthermore, sensory issues may be the
cause of a lot of repetitive and stereotypical behaviors.



Positive
Reinforcement:


Positive reinforcement is one of the best ways to teach new
behaviors and to increase the occurrence of an adaptive behavior.
Children with autism usually do not appreciate social reinforcers,
and instead prefer activity based reinforcers, or a favorite toy or
object. They may also like to have sensory experiences as
reinforcers like a few minutes with the swing, or holding an item
that gives them a tactile sensation. You may need to try out
different reinforcers to find which one works best for a scout with
ASD.



Teaching Adaptive
Behaviors to Replace Non Adaptive Behaviors


One of the best ways of disciplining a child with autism is to
teach them adaptive behaviors that replace non-adaptive behaviors.
For example, if a child bites his hand frequently, give him a toy
that requires both hands to be used. This will occupy him in the
task and stop the biting for a period of time. After a short while,
reinforce this behavior. Similarly, children may show maladaptive
behaviors because they are not able to communicate. A child may
throw a tantrum in the middle of an activity, because he does not
know how to tell you that he wants to stop doing it. Thus, teaching
him a way to indicate that he wants to stop, will avoid such a
tantrum in the future.

 



Adapting the
Environment:


A lot of children with autism show maladaptive behaviors because
of sensory issues. Too much light, a cold floor, or the screeching
sound of the chalk in the next room, can all cause huge tantrums.
Thus, as much as possible, Scout leaders need to be sensitive to
these issues and adapt the environment to provide a quiet and calm
place for the child to be in.



Schedule and
Structure:


Children with autism love structure and routine. A change in the
routine can also cause a lot of maladaptive behaviors. Thus, it is
best to have a fixed schedule for scout events and activities and
to follow it regularly. If you anticipate a change in the schedule,
prepare the scout with ASD for this change in advance.




















Wandering and Elopement


People with autism "wander" for many reasons. Mainly, a
person with autism will wander to either get to something
or away from something. Like dementia, persons with autism
gravitate towards items of interest. This could be anything from a
road sign they once saw to a neighbor’s pool to a merry-go-round in
the park. Other times, they may want to escape an environment if
certain sounds or other sensory input becomes bothersome. Outdoor
gatherings present an especially large problem because it is
assumed that there are more eyes on the child or adult with autism.
However, heavy distractions coupled with an over-stimulating
setting can lead to a child or adult wandering off without notice.
School settings are also an issue, especially those that have
un-fenced or un-gated playgrounds. A new, unfamiliar, or unsecured
environment, such as a unfamiliar campsite, may also trigger
wandering, as well as episodes of distress, meltdowns, or times
when a child or adult with autism has certain fears or
anxiety.



In 2008, Danish researchers found that the mortality rate among the
autism spectrum disorder (ASD) population is twice as high as the
general population. In 2001, a California research team found that
elevated death rates among those with ASD were in large part
attributed to drowning. Drowning often occurs as a result of
wandering off. Drowning, along with prolonged exposure and other
factors, remain among the top causes of death within the autism
population. Although there is no known data that recognizes whether
deaths associated with wandering are on the rise within the autism
population, anecdotal reports suggest an increase.



There are various reasons someone with ASD may wander. Many parents
report their child gravitates towards water, so nearby lakes, ponds
and creeks may continue to be a desired destination. Someone with
ASD is likely aware when attention has shifted away from them and
will take the opportunity to slip out quickly in order to reach a
desired area or item of interest.



Scout Unit gatherings or other events may give a false impression
of “all eyes on” someone with ASD. However, heavy distractions can
present opportunities to leave unnoticed. Visiting relatives or
episodes of distress also may increase the risk for wandering. This
also holds true in warmer months when persons with ASD are more
likely to play outside or attend summer or day
camps.


There are many safety precautions you can take to prevent
wandering, but teaching a scout to swim is critical for their
safety. Swimming lessons for children with special needs are
available at many YMCA
locations.  The final lesson should be with clothes on.
NOTE: Teaching a scout how to swim DOES NOT mean he is safe in
water. The American Academy of Pediatrics does not recommend
swimming classes as the primary means of drowning prevention.
Constant, careful supervision and barriers such as pool fencing are
necessary even when children have completed swimming classes.
Scouts and Scout leaders are encouraged to seek training in
swimming, lifesaving, first aid and cardiopulmonary
resuscitation.



Discuss with the parents any concerns you may have about a
Scout with ASD and wandering. Make extra-sure to be sure all
dangerous areas in as campsite are as secure as they can be.
Electronic devices can also be used that are designed to help
assist parents of autistic children who wander. Have a copy of an
"Autism Elopement Alert Form" that has person specific data for the
autistic scout. This can greatly help first responders in the case
of a lost Scout with ASD. (Click
here to download an "Autism Elopement Alert Form)
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Autism Spectrum Youth in Scouting by Ken
Settlemyer


Autism Spectrum Youth in Scouting

 

 

 

1 in 150

 

Thirty years ago, there was no such thing as the Autism
spectrum.  Kids that were

different, strange, or not social, were viewed as just that. 
A very small minority had such

severe social differences they were segregated and diagnosed as
autistic.   As the years

have progressed, and especially in the last 15 years or so, more
notes have been

compared, more research has been done, and a lot of knowledge has
been gathered.  A lot

more questions have been asked that remain unanswered.  Why
does it happen, what can

be done to cure it, what do we do with those that have it?  A
few years back, there was

finally enough data and understanding that some statistics could be
generated – and

everyone was shocked.  1 in 167 children were on the autism
spectrum!  That’s a lot of

kids.  Over the last year, more interest in autism has been
generated, and more

understanding of all the colors in the spectrum that falls under
the autism umbrella, the

numbers have been revised – 1 in 150.

(1,2,3,4)

 

 

 

Some more trivia

 

At last estimate, there are 67 people a day diagnosed with autism
spectrum disorders, and

there are more than 1.5 million people in the US alone, which is
more that type I diabetes,

childhood cancer, and cystic fibrosis combined.  It is now the
fastest growing

developmental disability in the US, and no one knows where it comes
from, and today

there is no known cure or prevention.

(4,5)

  Others view it not as a disability, but classify it

under the term ‘neurodiversity’.

(6)

 

 

 

The Rain Man (insert appropriate movie trademark notes here…)

 

Most everyone has heard of the movie, if not seen it.  Great
movie – but is really not

representative of what this pamphlet is about.  If this is you
current understanding of

autism, please read on.  You probably are already asking –
what do you mean autism

“spectrum”?  

 

 

The Spectrum

 

So why is it called the autism “spectrum”?  Since this is
written for the Scouting

program, let me use a Boy Scout based analogy.  Everyone knows
about collecting

patches, right?  Why do you collect them?  Well, because
they are all different.  Council

strips, OA flaps, district events, award patches, large patches,
small patches, patches from

the US, patches from other countries…wow – a lot of different
patches!  But they all

have something in common – they are ALL patches.  

 But they are all different, and they can be
categorized.  The same is true for the autism

spectrum – and from this point – I will switch to what I feel is a
more descriptive

generalization – and will refer to anything within the spectrum as
“the spectrum”.    

 

The spectrum includes autism, in many forms, but is much more than
that.  Severe, mild,

low functioning, high functioning: all ways to describe the level
of deviation from the

normal for any of the categories within the spectrum.  Autism
is the one category within

the spectrum that many people have heard of, but the spectrum also
includes Aspergers

and a large category called PDD-NOS, which stands for “Pervasive
Developmental

Disorder, Not Otherwise Specified”.  (OK – even the experts
have trouble categorizing

within the spectrum…)  

 

So you see, there is a reason it is called the spectrum – there are
as many forms as there

are colors in the rainbow, and probably the best thing to realize
is the complexities and

diversity within the spectrum.  But there are some key things
that they all have in

common.  I am going to quote from a freely available source –
the Internet – a reference

from the Wikipedia reference on autism spectrum, which in turn is
based on the World

Health Organization summary:

 

“The autism spectrum… is a spectrum of psychological conditions
characterized by

widespread abnormalities of social interactions and communication,
as well as severely

restricted interests and highly repetitive behavior.”

(1,2,3)

 

 

 

A How-To Manual?  Nope!

 

So you want a quick, easy-to-read manual that tells you what to do,
and everything will

be OK?  This is not it.  Nor will you find one book that
will do that all for you.  With the

number of variations and levels that fall under the spectrum
umbrella, there is no set of

guidelines that could ever be produced that could cover all of the
spectrum.  This

pamphlet is no different.

 

 

So What Do I Do???

 

OK.  This is scouting.  What is the scout
motto?     Be Prepared!

“Be prepared for what?” someone once asked Baden-Powell.

“Why, for any old thing!” 

What a great answer……..

 

Being prepared for a new situation, even one that you don’t know
the details of until you

get there, is what it is all about.  Merit badges are about
learning a little bit about a lot of

different things.  This is no different.  Get a little
education – you have a small start with

this pamphlet – at the end you will have some links and references
to check out to help

you much more than could ever be contained here.  

 

 So here are some points to help you get started:

 

Embrace an Opportunity – Look at bringing a kid that is on the
spectrum into your

troop as an opportunity: first hand experience is the best teacher,
and you will find that if

your troop is really working in true scouting fashion, that they
will give the effort, and get

something very valuable in return as well.

 

Talk to the Parents – They are already working harder than most
parents do to make

sure that their child has as many opportunities as possible to grow
into the best person he

can be, and this will extend to your troop – they will bring that
energy and willingness to

volunteer to the troop.  They know their child, and that can
be the most important

resource for you to learn what to do.  But a word of caution –
some parents will want to

‘over-shelter’ their children – the best thing is to make sure that
the troop provides

opportunities for them to grow just as you would for any other
member of your troop. 

Work with the parents to make sure that they look for what their
child can do, not what

they can’t.

 

Don’t Segregate – Don’t form a troop or even a patrol of all
spectrum kids.  The

disorders within the spectrum all have the common theme of social
interaction and

communication issues.  All kids are different, and all bring
something special to a group,

making that group larger than the sum of the parts.  Spectrum
kids are no different in this

respect.

 

Don’t Restrict – There are probably many more people on the autism
spectrum that can

function very successfully in society with minor accommodations
than those that require

undivided attention – remember the buddy system is to be applied
for the entire troop

anyway, and they need to work together as a patrol, not as
individuals – these are your

best tools.

 

Educate – Not understanding about something is a real cause of
fear, and the members of

the troop are no different.  Doesn’t have to be much said,
just enough so the patrol

members don’t isolate someone because of fear of who they
are.

 

Encourage – Not everyone that is in scouting obtains the rank of
Eagle.  But don’t

assume that a scout on the spectrum can’t.  You’ll find a few
stories in the links included

here that prove that scouts on the spectrum not only can, they have
risen above what is

the ‘standard’ of what the average person is capable of,

(7,8,9)

 and that is what it is all

about.

 

Just Maybe… ..

 

Remember the statistic of 1 in 150?  Chances are you actually
already know someone that

is on the spectrum.  Maybe you don’t realize you do, or are
now seeing it for the first

time, after learning more about what it is.  Maybe there is
already someone in your troop

that falls on the spectrum, and you didn’t even realize it. 
There are many colors in the

spectrum.

 

 References:

 

Some of these are great references.  Some I don’t agree with
what all they say, but every

one of these has merit!

 

(1)   http://en.wikipedia.org/wiki/Autism

(2)   http://en.wikipedia.org/wiki/Autism_spectrum

(3)  
http://www.who.int/classifications/apps/icd/icd10online/?gf80.htm+f840


(4)   http://www.autismspeaks.org/

(5)   http://www.autism-society.org/

(6)   http://www.neurodiversity.com/

(7)  
http://www.scoutingmagazine.org/issues/0609/a-boys.html

(8)  
http://www.4hearingloss.com/archives/2005/05/eagle_soars_abo.html


(9)  
http://blog.mlive.com/lcn/2007/10/hartland_high_school_eagle_sco.html


(10)
http://stevecory.net/autism-info/AllenSmithEagleScout.html

(11)
http://www.autismconnect.org/news.asp?section=00010001&itemtype=news&search=SCOUT


(12) http://www.bellaonline.com/articles/art50331.asp

(13) http://www.azstarnet.com/sn/health/176208

(14) http://www.ascendgroup.org/news.html

(15) “Autism-Asperger’s and Sexuality – Puberty and Beyond”, Jerry
and Mary Newport,

         ISBN
1-885477-88-0

(16) “Adolescents on the Autism Spectrum”, Chantal Sicile-Kira,
ISBN 0-399-53236-3

(17) “Brains That Work a Little Bit Differently”, Allen D Bragdon
and David Gamon,

         ISBN
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A little about the author, as it relates to the topic:

 

Ken Settlemyer earned his Eagle Scout in Pennsylvania, where he was
born and raised,

before moving to MA and NY, and finally FL.  As an adult he is
currently serving as

Scoutmaster of SWFL Council’s Manatee District Troop 8 in Bradenton
Florida, where

his son is now a Second Class Scout, and who happens to have an
official classification

of “Atypical PDD-NOS, Atypical Asbergers” (yep, that is a picture
of him on the cover). 

His daughter is a member of Venture Crew 3210 and served on youth
staff for Wood

Badge SR879, as well as being a great big-sister, and his wife has
spent countless hours

working with the schools and teachers to make sure the educational
opportunities are

made available and even volunteering to be a scout troop committee
member for a while

even though she didn’t want to be.

 

This pamphlet has been produced as a Wood Badge ticket item for
SR805 (Go Bobwhites!)

and is meant to help all the youth out there, both those with
Spectrum needs, and those who

know someone who is.

 

© This work copyright 2008 by Kenneth T Settlemyer Jr., and
unrestricted rights are given to copy and distribute

this work freely providing it is done without alteration and
contains all references and this copyright notice.










Helping A Scout With Autism Be Part Of A
Troop by Harold Stuart


Many scout leaders face a difficult dilemma:  “How do
I help a scout with autism be a part of my troop?”  A growing
number of children, mostly boys, are diagnosed with autism each
year.  As a scout leader you can make a significant difference
in the life of an autistic scout and his family by learning more
about autism and modifying your program so that the scout can be
included in your troop’s activities and advance in rank.

Being a leader of an autistic scout can be a very
rewarding experience.  Some simple steps that you can follow
in this process are learning about autism, making appropriate
adaptations for an autistic scout, and working with the scout’s
parents to help the scout succeed.

Although this article is specifically targeted toward
scouts with autism, many of the suggestions given here would
equally apply to scouts with other disabilities.

Learning About Autism:

There’s a lot of information available about autism
nowadays, and much of it is worthwhile.  Some good information
sources are:


	The National Institutes of Health has a good autism
website.




	The September 2006 issue of Scouting magazine
has an excellent article on autism.



There are similar websites for other disabilities. 
You should start with sources known to be reliable, such as the NIH
site above, and do additional research from there.  This will
help you avoid other source of information that may be less
trustworthy.

The most important source of information about your
autistic scout will be the scout’s parents. People with autism have
mild to severe physical and mental disabilities, and each autistic
scout will be affected differently. The scout’s parents will know
him best.

Making Appropriate Adaptations For an Autistic
Scout:

Once an autistic scout joins your troop there are several
things you can do to help him succeed.


	Set ground rules for how the scout will be treated in the
troop.  Bullying, teasing, and mocking of a fellow scout
shouldn’t be tolerated, even with scouts that don’t have
disabilities.



Example:  One scoutmaster talked to his
scouts a week before an autistic scout became a member of his
troop.  He explained a little about autism to the troop, and
asked for their help in making the scout feel welcome.  He
also explained how the scout oath and law applied in the
situation.


	Structure your troop meetings to avoid surprises whenever
possible.  Changes in schedule and routine are difficult for
most autistic individuals.  Communicate any changes in
advance, however, do not use exact times or you may be held to
them.



Example:  if an autistic scout asks when a
meeting will be over, a good answer is “When we have the closing
ceremony,” not “8:30.”  This gives you flexibility in case the
meeting runs short or long.


	Plan your activities so that at least some of them can
effectively include a disabled scout.  Remember to include the
disabled scout in as many of your activities as possible, but work
with the scout’s parents to see what accommodations can be made to
help the scout feel involved.  Remember, however, that the
autistic scout should be included in activities, but not dominate
them.



Example:  A scout troop was working on the
cycling merit badge.  The autistic troop member was not able
physically to handle the trip, but he was able to help the troop
plan a good route.


	Be flexible in advancement.  Remember that Scouting
serves the boy – the boy does not serve scouting.




	All scouts need to fulfill each advancement requirement
to the best of their ability.  Some adaptations in the methods
of scouting can be helpful, however, in helping the autistic scout
succeed.



 Example:  An autistic scout with
severe verbal communication disabilities would write out his
answers for some merit badge requirements.  The councilor was
flexible and accepted written answers where a verbal answer would
have been more common.


	The council advancement committee must approve
significant changes to a scout’s advancement program.  It’s
best to work with the scout and his parents so that modified
requirements are challenging for the scout, but not so much so that
the requirements are impossible.



Example:  An autistic scout had severe
problems with camping.  His camping requirements were
minimally modified to make the requirement possible for the scout
to complete.


	Do not exclude the scout from leadership
assignments.  Not every scout needs to be a senior patrol
leader, but all scouts can contribute in a meaningful way to the
success of the troop.



Example:  One autistic scout served as
Chaplain’s Aide for his troop.  He also served as the Troop
Librarian.  Theses leadership assignments were adequate to
fulfill the leadership requirement for the Eagle rank.


	It may be useful to have one assistant scoutmaster who
mostly works with just the autistic individual.  This may
especially be helpful if the scout has behavioral, medical, or
other special needs that could make it difficult to properly work
with the remaining scouts


Example: The father of one autistic scout
attended every campout because his son had extreme difficulties
adapting to the changes in his environment that camping
required. 





Conclusion:

Working with an autistic scout is an opportunity for
service.  Your tolerance and acceptance of a disabled scout
will be a chance for all members of your troop to grow.  You
will find that you learn as much from the disabled scout as he
learns from you.

Helping a disabled scout is a growing experience, both for
you and the scout.  It’s important to remember, though, that
that the only adaptations that you can guarantee to be completely
successful are those you make within yourself.  The scout oath
says it this way:  “I will do my best.”

As Scouts, we remember that we are “to help other people
at all times.”  Helping a disabled scout helps us make this
philosophy part of what we are, and helps our scouts become the
kind of men we want them to be.

 

Harold Stuart

Unit Commissioner

Mene Oto District

Santa Clara County Council, BSA




About the Author:

Harold Stuart is the father of an autistic scout who earned the
Eagle Scout Award.  The examples in this article are based
upon research and personal experience, both with his son and with
the excellent scout leaders that helped him succeed.  You can
contact Harold at harold (at) haroldstuart (dot) org










Autism Spectrum Disorder by Roger B.
Tate


Authors Note: The material that follows was written to
complement material in the 2007 edition of the “Scouting for Youth
with Disabilities Manual”, BSA Supply #34059. If you do not have
that book available to you, Sections I, III.A and III.B describe
the general BSA inclusion philosophy for special needs scouts.
Section IV discusses working with the parents of special needs
scouts. The information in this article is intentionally broken
into small chunks with titles for each part so that the reader can
skim to the part that is immediately relevant.



The purpose of this section is to give adult scout volunteers the
knowledge and tools they need to serve Scouts with Autism Spectrum
Disorders (ASDs). You don’t have to be a neurologist or
psychiatrist to work with these youth and enrich their lives … and
your own. In this section, we provide relevant information for all
ages of Scouting from Tiger Cubs through Venturing. Since this is a
wide age span, not everything will apply to any particular ASD
scout. If you are skipping around in your reading, at a minimum you
will also need to read Sections I, III.A, III.B and IV of this
manual to make best use of this section.



Autism, Asperger’s Syndrome, and Pervasive Development Disorder –
Not Otherwise Specified (PDD-NOS) are developmental disabilities
that share many of the same characteristics. These disorders impact
social, communication, motor, learning, and emotional skills. Since
ASDs have attributes in common with several types of disabilities,
a child with an ASD may be misdiagnosed more than once as the
caregivers learn more and more about the child. Why Scout Leaders
Need Training about ASDs



In December 2009, the Centers for Disease Control reported that
approximately 1 in 70 boys and 1 in 315 girls have been diagnosed
with an ASD by 5th Grade. The reported rate of incidence of ASDs
has been increasing in recent years. This is primarily because
there is increasing public awareness of these disorders and the
tools used to identify and diagnosing these disorders are
improving.



Most scout units have an ASD scout in them, whether the leaders are
aware of it or not. Few other extracurricular activities work as
well for ASD youth as Scouting, so there is a higher concentration
of ASD youth in Scouting than in the general population. There
aren’t any precise statistics yet, but from anecdotal experience,
it appears that somewhere around 1 in 20 scouts have an ASD.



Nature of Autism Spectrum Disorders



Dr. Leo Kanner coined the term “autism” in the 1940s to describe a
group of patients that behaved as though they were disconnected
from the world around them. The term was a contraction of
auto(self)-ism, which was his attempt to describe how these people
lived within themselves. Now we realize that the patients Dr.
Kanner studied represented the low-functioning end of a spectrum of
disorders. Some authors use the term “Kanner’s Autism” or “Classic
Autism” to distinguish these patients from those who are higher
functioning. In this section we do not address Scouting for
low-functioning autistic youth. When such youth are engaged in
Scouting, it is usually through a specialized dedicated scout unit,
often chartered through the specialized institution that is caring
for them.



Higher functioning autistic children display similar symptoms to
the more profound disorder but in varying degrees. Most display
some, but not all, of the symptoms. The symptoms they do exhibit
will be in varying degrees. Each ASD child is an individual with a
unique combination of challenges. You have to tailor your methods
for working with that child specifically for that child. ASD
children are subdivided into three major classifications based on
their symptoms (Autism, Asperger's Syndrome, and PDD-NOS). While it
helps to know the vocabulary used to refer to ASD kids, those
distinctions aren’t important for us as scout leaders because our
methods will be similar for all of these children.



It is vital to understand that autism spectrum disorders are
biological in nature. While ASD children benefit tremendously from
interacting with caring adults, ASD children act the way they do
because of how their brains are “wired”, and not because of bad or
disinterested parenting.



Diagnosis of these Disorders



The symptoms of ASDs usually begin manifesting themselves before
age 3. For the first few years, they often go without attention
from adults because young children can have a wide range of
“normal” behavior patterns. Even when the child’s caregivers
realize that something is different about their child, there may be
a series of incomplete diagnoses before an ASD is finally
diagnosed. On average, ASDs are formally diagnosed at about 3rd
Grade in boys and 5th Grade in girls.



Diagnosis of ASDs typically requires a battery of cognitive tests,
completion of behavioral questionnaires by the adults that have
spent time with the child, and observation by several types of
professionals. You should not attempt to diagnose a child, as this
needs to be left to professionals. However, you don’t need to wait
for a formal diagnosis to begin adjusting your methods and serving
the child in Scouting.



Causes of these Disorders



There is active research to identify the cause(s) of ASDs. However,
at this point more is unknown than is known about this subject.
Many children with ASDs have other family members with similar but
less extreme symptoms, so it is likely that genetics influence some
ASDs. Others suspect that chemical exposure or trauma in early
childhood triggers ASDs. Even though there are vocal adherents and
skeptics for various theories, the medical research on the subject
at this time is inconclusive. As a practical matter, a scout leader
does not need to know the exact cause of a child’s disorder.
However you do need to be aware that some ASD parents have very
strong feelings on the subject and you would be well advised to
avoid the controversy.



Treatments for these Disorders



If you study the subject of ASDs you will find rare, unconfirmed
reports that a child has been “cured” of autism or “recovered” from
autism. ASD children can make great strides and learn to manage
their behaviors well enough that they do not stand out much from
the crowd as adults.



However, barring a medical breakthrough, it is unlikely that an ASD
person can be truly cured. Remembering that there are no “one size
fits all” solutions, ASD children often need some combination of
speech therapy, behavioral training, occupational therapy,
individualized academic instruction, and/or living skills training.
On occasion, an ASD child can benefit from medication to help
manage his emotions and impulses. Some parents have reported that a
modified diet has been beneficial to their child but there is no
medical research to support this.



Individual education and treatment plans are usually developed by
trial-and-error to determine what is helpful and what is not.



CHARACTERISTICS OF ASDs



Social Behavior – Inappropriate social behavior is
one of the most obvious attributes of ASDs. Most of the
inappropriate behavior occurs because ASD children incorrectly
decode the social environment around them. ASD children do not
learn socially appropriate behavior from context or observation
like other children do. They have to learn it by direct
instruction. This has several facets. For example, an ASD child may
not understand what facial expressions mean until someone explains
to them how to decode what they are seeing. Imagine how hard it
would be to cope if you couldn’t tell if another person is angry
with you or is amused by you.



Similarly, an ASD child does not intuitively understand how tone of
voice can alter the meaning of a statement. “Please sit down” takes
on a whole new meaning when it is said in a short staccato burst
through clenched teeth. ASD children do not easily distinguish
between family, acquaintances, and strangers. As a result they may
reach out and touch inappropriate people, invade the personal space
of another person, try to start a conversation with a stranger, or
make physical contact in inappropriate ways. They also speak their
mind without a social filter for their words and have no idea when
they are being verbally offensive. Most parents of ASD



children well remember when their child said something loudly in
public like “Mommy, who is that fat lady?”



Outbursts – ASD children can seem unemotional, but
they are not immune to frustration or stress. ASD children,
especially older ones, realize that they are “different” and that
they will always be “different”, no matter how hard they try and
how much they want to fit in. They constantly have to use their
intellect to manage the world around them because it never gets to
be instinctive for them. The result is that an ASD child is under a
constant chronic level of mental stress that others don’t have to
deal with. If you want to understand this, imagine how you would
feel if you had to move to a new job and community once a month and
learn all the subtle differences and new people over and over
again. The net effect of this stress on an ASD person is that they
have less emotional reserve capacity than most people. It is not
hard for someone to unwittingly push enough of an ASD child’s
buttons to provoke an outburst of tears or of anger (also known as
a “meltdown”). On a practical basis, a caregiver needs to develop a
sense of when to stop pressing along the current path before you
push the ASD child over the emotional edge. That allows you to back
off and adjust while the situation is still recoverable. Rarely is
a goal so urgent that it can’t be put off for a while until
circumstances are better for success.



Special Interests – Many ASD children will develop
topics in which they are deeply interested, to the exclusion of
others. These topics may be something fairly conventional for a
child, such as airplanes or cars, or can be very eccentric, such as
prime numbers. The topics can persist for a few days or extend over
several years. There may be one such topic or several that are
active at any one time. When you engage an ASD child in
conversation, the conversation often turns to their special
interest and it is a challenge to get them to talk about anything
else.



Teachability – One of the most hopeful aspects of
ASD children is that they are very teachable. They tend to be
rational and rule-oriented, so when information is taught to them
in an organized way, they do retain it. They can train their
behavior to follow social rules even if they don’t intuitively
understand them. Barring a medical breakthrough, an ASD child will
never be “normal” or feel “normal”, but they can learn to “act
normal”. Like any child, there may have to have several rounds of
instruction before they incorporate what they have learned. Where
ASD children tend to struggle is when rules have lots of
exceptions.



Transitions - ASD children are not as
free-spirited as most of their peers. They are more comfortable
with structure and order, and tend to create structure and order
for themselves if no one else does it for them. Among other things,
this can take the form of repetitive routines for various tasks.
ASD children tend to strive to finish an activity or routine before
they will willingly move to another activity. They may also try to
do more precise or detailed work than is needed and therefore go
slower than the rest of the group. The consequence of these
behaviors is that ASD children can be difficult to shift from one
activity to another when the adult or the group needs to. This
behavior is one reason that many ASD children are initially
misdiagnosed as ADD or obsessive-compulsive.



Intelligence/Language – ASD children may test with
average or above average IQ. However, the nature of that
intelligence is different from most children. In particular, ASD
children tend to have exceptional long-term memory for information
they have been exposed to. That does not mean that they can easy
memorize something on purpose. Their sponge-like quality impacts
their language skills in that they build a big vocabulary faster
than their peers and tend to use language in a precocious way. A
flip side to this is that they understand language literally.
Idioms do not come naturally to them and they may not respond
appropriately if you try to “kid around” with them.



Sensory Sensitivity – Many ASD children exhibit
unusual sensitivity or insensitivity to stimuli. This can take any
number of forms. For some of them, bright lights or visual clutter
may overload them. Others react strongly to loud noises. Some
cannot tolerate being touched by other people. For some, certain
fabric textures or tactile sensations are upsetting. For others
there will be smells, or tastes, or textures of foods that will be
intolerable to them. There is a bright side to this however. Your
ASD scout may notice far more of the natural beauty around him on
that nature hike than the other scouts who are leaving him behind
on the trail.



Motor Skills – Some ASD children will have poor
gross motor skills and/or poor fine motor skills. They may also
have poor body awareness. This means that an ASD child may simply
be clumsier than the other children, bumping into things or people,
tripping over things, etc. Since the scouting program includes both
fine motor tasks, like knot tying, and gross motor tasks, like
hiking, there may be a need to modify your teaching methods or get
alternative advancement requirements approved in order for an ASD
scout to succeed.



Endurance – An ASD youth may give the appearance
lacking endurance or physical stamina because they tend to stop or
ask to stop or be released from an activity. However, this
limitation is more about mind than body. For example, an ASD youth
may not understand the value in a long hike, so it is logically
pointless to him and he sees no reason to keep going. This can be
overcome if an adult can explain the purpose in terms the ASD youth
can understand.



Development – Even though ASD children have their
differences from other children, many things in their development
will proceed at a fairly normal pace. This includes physical
growth, sexual maturation and many aspects of cognitive
development. A teen with an ASD will have many of the attributes of
his age peers but will interact with the world in a different way.
You can think of it as looking at an ordinary person through ASD
glasses.



Why Scouting Appeals to ASD Families



Now that you know the characteristics of ASDs, you can appreciate
why most extracurricular options for children, and team sports in
particular, are not well suited for the ASD child. A defining
characteristic of an ASD child is limited awareness of the
surroundings, and to play a team sport enjoyably, you have to pay
attention to the “ball” and the other players, even when they are
not close to you.



From a developmental standpoint, Scouting has much to offer to an
ASD child. In Scouting, we focus on community service, which builds
empathy. We place children in a wide variety of social contexts,
with a wide variety of subjects, and with a wide variety of tasks.
These are good for the ASD child because they provide lots of
social experiences for them to learn from. Like with many other
disabilities, ASD children benefit from the self-paced nature of
advancement, which allows them to participate and socialize with
other scouts of different skill levels.



TOOLS AND TIPS FOR SCOUT LEADERS



Communicating with the Family - You can avoid many
false starts and struggles while learning to work with an ASD scout
if you can develop and maintain good lines of communication with
the parents. (Section XII.F has additional information on this
subject.) Remember that all parents have similar, though often
unstated, dreams for their child as he grows up. These include
being able to live on his own, being able to form loving
relationships with a spouse and children, and being able to hold a
good job.



The starting point is to determine if the parents have gotten their
child diagnosed and how open they are about his disability. Some
parents will be very up front with you about their child, some
consider the disability to be a private matter, and others are not
willing to acknowledge it even to themselves. It’s best to tread
into this water carefully. You can start the discussion by saying “
I want to do what I can to help (scout) get the most from his
scouting experience. Is there anything special that I need to do or
avoid doing when I work with him?” This type of question can
solicit the information you need without forcing the parents’
hand.



If the parents are willing to be open with you about their child’s
condition, you need to talk to them about what information other
adults in your unit need to know and to establish ground rules for
who may be told what. It is often beneficial if the other scouts in
your unit can be told a little about the ASD scout’s condition so
that they can support and watch out for the ASD scout.



Clear this with the parents as well. It is important to remember
that it is the parent’s right to decide who gets told what about
the ASD scout. Even if you would prefer to have more disclosure,
you need to respect the parent’s wishes.



It is a good idea to have a meeting with the parents of an ASD
scout every few months to discuss how their child is maturing and
to discuss any new adaptations that would be beneficial. If the
scout is mature enough to understand, it is good to include him in
these meetings as well. It is important during such a meeting to
spend more time praising the scout’s accomplishments than
addressing his difficulties. Parents need encouragement too.



Communicating with the ASD Scout – Unlike most of
your scouts, you may not be able to tell if an ASD scout has heard
or understood you based on his body language alone. In particular,
many ASD children have a hard time giving you eye contact. It isn’t
that aren’t willing to comply, but that making eye contact disrupts
their thought processes. An ASD scout needs to learn to make or
fake eye contact of some kind to be accepted in adult society, even
though this is uncomfortable for him. You should try to get eye
contact from the ASD scout, but don’t force the issue if it is
distressing him. If you need to be sure something was heard, ask
the ASD scout to repeat back what you said.



Communicating with other Scouts – As mentioned
before, it is often helpful for the other scouts in your unit to be
told a little about the ASD scout. This is especially true for your
youth leaders.



They will respond to him in a more compassionate manner if they
understand a little about what the ASD scout struggles with. This
training should not be done in the presence of the ASD scout.
Rather than focusing on getting the ASD scout to follow a boy
leader, focus on training the boy leader to encourage and lead an
ASD scout.



You want to build empathy in all of your scouts, including your ASD
scout. This can be accomplished by telling “social stories”, in
one-on-one, small group, and large group settings.



Such stories are similar to a Scoutmaster Minute. They are simple
step-by-step descriptions of social situations (teasing for
example) and are told from the perspective of the child. You can
use these stories to help your scouts recognize the patterns of a
social situation and anticipate/empathize with the reactions of
others.



Instruction Style – Don’t forget to encourage your
ASD scout when he is striving, just like you would with your other
scouts. The EDGE teaching model (explain-demonstrate-guide-enable)
will work with ASD scouts, but you may need to go slower and break
things into smaller steps than usual. This isn’t hard to do in the
environment of your unit, but it may be a problem in a larger
summer camp setting. At camp, instruction tends to be compressed to
a rapid-fire sequence and the teachers at camp are often older
scouts rather than adults. The tempo of instruction can overwhelm
an ASD scout, and since the camp counselors have limited teaching
experience, they may not know what to do to compensate. Depending
on the needs of the ASD scout you may need to do things to extend
the instruction time, such as (1) plan to work with the scout after
camp to complete the badges he didn’t get enough instruction in,
(2) have an adult leader shadow the scout to his classes and
continue working with him during free time, or (3) pair him with a
more mature scout as a buddy to help him during class.



Transitions – If your leadership style is
free-spirited and you like to “let nature take its course” in your
scout meetings and outings, you and your ASD scout will have a
frustrating time. You need to plan at least the sequence of
activities and foreshadow this sequence with your ASD scout.
Foreshadowing means telling all your scouts what the sequence will
be. This allows the ASD scout to anticipate transitions before they
occur. One caveat however. Unless you know exactly what time you
will change from one activity to the next, don’t give exact times
to your ASD scout because he will hold you to it. It is better to
say “later”, “soon”, or “very soon” than to say “half an hour” or
“five minutes”. Similarly, if you have planned some extra things to
do if time permits, hold off on telling your ASD scout about them
until you are sure you will get to them. At that point, add the new
information to your foreshadowing. If you work with a troop or
crew, you need to train your youth leaders in how to have structure
in a meeting and how to foreshadow.



Inappropriate Behavior - There will be times when
your ASD scout will behave inappropriately and you have to be
careful not to overreact. The key thing to remember is that most
inappropriate behavior is due to either social ignorance or
incorrect interpretation of the actions of others. There will also
be times when your ASD scout will “push his boundaries”, “test his
limits”, “seek attention”, or try to “get out of work”, like any
other scout would. As an ASD



scout matures and mainstreams, he will behave more and more like
your other scouts. The best advice is to get all the facts after an
incident before you choose how to respond. Be sure to ask the ASD
scout for his perspective.



In general, an instance of inappropriate behavior should be used as
a teaching moment. This is when you can teach your ASD scout about
a rule of social behavior that he didn’t know about, or when you
can help him to see things from the other person’s perspective.
Remember that ASD scouts have to be taught these things in an overt
manner. One “fun” thing about working with an ASD scout is that you
can be very straightforward with them because it is hard to hurt
their feelings. You can be as blunt with them as they are with you
and there are times when you need to be. Blunt is not the same as
rude or harsh though. You need to explain what was done, how it
made others feel, and what should have been done, without
belittling the ASD scout.



Personal Safety and the Buddy System – ASD scouts
are more likely than others to put themselves in danger without
even realizing it. ASD children are often more comfortable with
adults than kids their own age. They may wander off with a stranger
that they are trying to talk to and not realize they are getting
separated from the group. They may get distracted by things around
them and not notice that they are off the regular trail or that the
group is moving away from them. They may not pay attention to
things that they need to for their safety, like moving cars and
crossing signals.



Even though all of your scouts should be using a buddy system on
outings, it is very important not to get lax in this matter when
you have an ASD scout in the outdoors. You also need to be
thoughtful about who you choose to be the buddy for the ASD scout
and pick a scout with a good temperament for the job. The “buddy”
may also need a little extra support, guidance, and encouragement
from you. It should go without saying, but do not rely on another
special needs scout to be the buddy for an ASD scout.



Pitching and Striking Camp – The process of pitching or striking
camp can be surprisingly stressful for the ASD scout. In the Boy
Scout program, boy leaders lead this process and they themselves
are still learning how to lead. If the ASD scout is being directed
by a single boy leader, the stress level can be managed, but if
several boys are giving directions at once (too many chiefs), the
confusion and noise can trigger a meltdown. A boy leader can be
taught to pay attention to the environment and manage it, but it
may also be necessary for an adult to monitor the social
interactions of the patrol and provide coaching before frustration
becomes unmanageable.



Sensory Issues – In time, an ASD scout will
develop coping mechanisms for his sensory overload triggers.
However, in the meantime you can make adaptations that can keep his
stress from becoming unmanageable. For example, if visual overload
is the issue, you could take down some of the decorations on the
walls of your meeting space or concentrate them on one wall and
turn the scouts away from it when the meeting is in progress. If
noise is an issue, consider moving the activity outside where the
noise can dissipate better or subdivide the group so that fewer
voices are going at one time. If food tastes and textures are an
issue, some creative menu planning may be needed. When it comes to
food preparation, be vigilant to make sure the ASD scout is not
always eating alone and is not the only one eating unusual
foods.



Involving the Parents – The parents of an ASD
scout have conflicting interests when it comes to serving as adults
in the unit leadership and/or attending meetings. On one hand, they
are the most skilled people to help their child succeed at any
given task. On the other hand, they need for their child to be
exposed to other people to learn the vital social skills for their
later life. There needs to be some friction to polish the
stone.



You need to be thoughtful about how you involve the parents of the
ASD scout. It is easy to use them as a crutch and ask them to
attend every meeting or outing, but this is a disservice to both
the scout and his parents. Although few would admit it because they
love their children, parents of ASD children need respite time. On
the other hand, there may special times when you need that extra
set of eyes for safety sake, especially on outings or when working
with younger scouts.



You will have the best results if you can be thoughtful and use the
parents when it matters the most.



On the other hand, if you have a parent of an ASD scout who simply
loves Scouting and wants to be involved in your unit, go for it.
However, you may want to structure your leadership team so the
parent of an ASD scout is spending much of his time with other
scouts rather than his own child. Encourage your other adult
leaders to share the burden and joys of working with the ASD scout
at unit meetings and outings.



Multiple ASD Scouts in One Unit – Given the
statistics about ASDs, you may have more than one ASD scout in your
unit and even more if your unit becomes known as
special-needs-friendly. The important thing to remember is that
even though the ASD scouts have similar disabilities, they are as
different from each other as they are from the other scouts. The
adaptations you need to make will be somewhat different for each
ASD scout. It is a good idea to spread the ASD scouts out among the
dens or patrols of your unit if that is possible. This will give
you the maximum flexibility to treat each ASD scout as an
individual. Do not pair the ASD scout with another special needs
scout as tent mates or camp buddies because they cannot effectively
watch out for each other and their differing needs will almost
certainly cause clashes between them.



Advancement Adaptations – In general, there are
few tasks that an ASD scout cannot accomplish if he is given enough
time to learn the skill and if he can “demonstrate” the task when
he is in a productive frame of mind. Some ASD scouts may have
enough of a motor skill disability that advancement requirements
need to be adapted. Elsewhere, in Sections V, VI, and VII in this
manual, there are more detailed discussions of the procedures for
using alternative requirements so they won’t be repeated here.
However, it is wise to consider adapting requirements as early as
practical so the ASD scout is not unnecessarily frustrated and
discouraged.



CONCLUDING ENCOURAGEMENT



Hopefully, the information you have just read has not been
overwhelming. In reality, Scouting has been serving ASD scouts all
along and all that is new is that these disorders have a name and
we know more about them. You should be confident in your ability to
work with these youth even if you have not done so before. Any
adult that has a heart for the development and growth of young
people can work with an ASD scout and be a positive influence for
him. Your basic instincts and training as a scout leader are enough
to begin being of service to these young people. The information
provided here only makes your task easier because you will make
fewer false starts when you are tailoring your methods to work with
an ASD scout.



This material was prepared by



Roger B. Tate



Unit Commissioner/Troop Committee Member/Crew Treasurer

Former Pack Committee Chair & Webelos Den Leader

Tejas District/Cross Timbers District, Longhorn Council



He can be reached at 817-784-6747, rogertate@att.net, or 2719
Foxpoint Trail, Arlington, TX 76017.
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Part 4

Links and Resources








Links:



Boy Scouts of
America


	The official site of the Boy Scouts of America



U.S.
Scout Project


	"Scouting Websites by Scouters for
Scouters"




Working With Scouts With
disAbilities


	An excellent resource for Scouts with disabilities



Scouting
Magazine



Boy's Life
Magazine



OASIS



	Online Asperger Syndrome Information and Support





Autism Risk
Safety and Management


	Autism training and resources for law enforcement, emergency
first responders, parents, educators, care providers, and the
autism community.



AWAARE



	The Autism Wandering Awareness Alerts Response and
Education (AWAARE) Collaboration is a working group

of six national non-profit autism organizations whose mission is to
prevent autism-related wandering incidents and deaths.



Autism Safety
Project


	The Autism Safety Project provides First Responders with
information and guidelines for communicating with individuals
with Autism Spectrum Disorder (ASD) in emergency situations.



Autistic
Traveler


	provide a central source of information for
traveling with autistic children.



Autism Society of
America



The National Parks and
Federal Recreational Lands Annual
Pass


	This access pass is a free, lifetime pass - available to US
citizens or permanent residents of the United States that have been
medically determined to have a permanent disability - that provides
access to recreation areas managed by 5 federal agencies.



Association for Science in Autism
Treatment




Good Times Found at Cub
World


	Newspaper article about a father taking his two Cub Scouts with
ADS on their first camping adventure!





Facebook Pages:




Scouting and Autism


Boy Scout Autism
Awareness


Autism Related Wandering and Safety and
Prevention
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    www.feedbooks.com

    Food for the mind
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